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Chief Editor’s Note

This Special Issue VII, No. 29 of the Translation Quarterly, is
the last in the series of “Selected papers presented at the FIT -
Third Asian Translators” Forum” held in Hong Kong from 6th to
8th December 2001, under the auspices of the Fédération
Internationale des Traducteurs [FIT]. In the Chief Editor’s Note
of issue No. 23, I mentioned that it would probably take six issues
to publish all the papers selected for publication, from issues 23
to 28. In fact, it took seven issues to accommodate the 35 papers
presented at the Forum, with one by Professor Laurence Wong
entitled “Translating Garcilaso de la Vega into Chinese: With
Reference to his ‘Egloga Primera’” published in the combined issue
Nos. 21 & 22.

From issue No. 30, the Translation Quarterly will resume its
normal content.

From issue No. 27, Mr. Joseph Poon and Dr. Robert Neather
started to serve as Book-reviews and Book-news Editors. I am also
pleased to announce that Dr. Chu Chi-yu and Dr. Robert Neather
will act as Executive Editors for the Chinese and English sections
of the Translation Quarterly respectively, from issue No. 31.

I would also like to take this opportunity to express my
grateful thanks to Dr. Leo Chan, Professor Chan Sin-wai, Dr. Chu
Chi-yu, Dr. Robert Neather, Mr. Joseph Poon and Dr. Tung Yuan-
fang, for acting as Executive Editors for the 35 papers of the Forum

vi



which have been published in the seven special issues of the

Translation Quarterly, Nos. 23 to 29.

Chief Editor

August 2003
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Source Language Text Processing
in Translationn

Eddie Ronowicz

Abstract

Roger Bell’s model of the process of translating makes some assumptions
about the way a source language text is processed in translation. An
empirical project attempting to examine source text processing strategies
employed by professional translators and translation students have been
carried out in the Department of Linguistics, Macquarie University. A
questionnaire was used to find out what the translators believe to be the
techniques they employ, followed by a controlled translation attempt
during which actual processing techniques were recorded. The project
compares translators” beliefs on the processing strategies they employ
with the theoretical view as expressed in Bell’s model and actual strategies
used in a practical translation task as well as valuable empirical evidence

on claims made by Bell.

Every postgraduate course in translation and interpretation includes
some translation and interpretation theory in the strict sense of the word,
z.e. descriptions and explanations of various aspects of the processes of
translating and interpreting. Modelling these processes is a characteristic

feature of modern translation theory and, more often than not, students
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will be made to learn in depth the type of theory which is most acceptable
to the staff member teaching the course or the department as a whole.
This will usually involve reading about and learning several compatible
theoretical models dealing with various aspects of translating and
interpreting,

Most courses also contain a research component, which is linked
one way or another to the theory favoured in a given school. In some
institutions the research component includes writing dissertations of
varying degrees of theoretical complexity: some courses ask students to
simply make extensive comments on a translation, others give students
more freedom and require them to do projects on topics agreed to by
the supervisor.

Unfortunately, many students tend to consciously or subconsciously
question the value of research and the theory they are learning for their
practical work as translators or interpreters. These sorts of attitudes to
theory often come across in student evaluations of courses, which we
do routinely at the end of each semester. Quite a few seem to subscribe
to the view that theory is abstract, boring, and detached from reality and
that research should be left to academics, as it does not help in resolving
practical translation problems.

Naturally, we are constantly looking for solutions that would get
students interested and to see the usefulness of theory and research.
One of the measures we introduced is that we decided to use our course
on research methods in translation and interpretation to include mini-
research projects done by small groups of students each under the
supervision of an academic with an interest in a particular area. This was
not only to teach them ways of researching, but also to get them involved
in translation theory on a more personal level than just learning it to pass
an obligatory examination. The project presented in this paper was

supervised by myself and done together with a group of seven Macquatie
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University students entrolled in our postgraduate translation and
interpretation program during the second semester of 2001. It looks
at skills students and professionals use in the phase of source text
processing before and during translating, It seems the project has given
the participating students a better understanding of the model itself,
made them aware of the practical implications of it and, most
importantly, has demonstrated to them how their own studies and work
as translators can be improved by looking at practical implications of
theoretical models. The project presented here was preceded by a similar
small pilot study carried out with another group of students in the

previous semester.

Roger Bell’'s Model of Translating

Our project on source language text processing is based on Roger
Bell’s 1991 model of translating (1991: 46), which is an intetesting attempt
at analysing cognitive processes occurring in what is frequently referred
to as “the black box” (¢ Gideon Toury 1982: 25) where soutce language
texts are processed, Ze. in the translatot’s mind. In modelling the process
of translating, Bell made a number of assumptions about the nature of
mental processes taking place and sequence of recognition and
comprehension of the source language (SL) message and the way a target
language (TL) message is put together.

Our main interest in this study was in the first stage of translation:
reading and comprehending the soutce language text during translation,
specifically in ways of chunking the text for processing and in comparing
strategies used by students of translation and professionals. Bell maintains
that the translator “operates at the linguistic level of ¢ause and below”

(Bell 1991: 44). If this is the case, then chunks of translation into the
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target language done at one go should also correspond to clauses and

smaller units in the source language text.

Project Objectives

Our objectives were as follows. First, we wanted a confirmation of
Bell’s assumption about the way a SL text is chunked, ze. we wanted to
confirm that, during translation, processing was done at the level of
clause and below.

Secondly, we wanted to compare ways of chunking the source
language text for processing and translation used by new and more
advanced students in the program with those used by a small group of
professionals who were also tested. These two objectives were tested in a
translation task.

Thirdly, having taught the students some theory in the previous
semester, we were curious to find out what they themselves thought
they were going to do with the source language text during translation.
To find out, we asked them questions before and after the translation
task.

Finally, Bell’s model proposes that text analysis during translation
goes through the stages of visual word recognition, and then through
syntactic, semantic, and pragmatic processing in this order. This is in
disagreement with those proponents of the top-down approach, for
instance, Mary Snell-Hornby (1988), who believe that pragmatic analysis
takes place first, when a translator pre-reads a sentence, a paragraph or
a section of the text to be translated immediately afterwards. We made
an attempt to check this element by using a pre-test and post-test

questionnaire.
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Methodology

A test booklet was designed which consisted of four parts:
questionnaires A and B, a translation task and a post-test questionnaire
C.

Pre-test questionnaire A was designed to collect demographic
information such as age, gender, educational background and working
expetience from each subject.

Pre-test questionnaire B had 8 questions and was designed to find
out what strategies our subjects thought they applied in translation before
they undertook the translation task.

The translation task, which took the subjects between 15 and 20
minutes to conclude, asked them to translate two short paragraphs about
renting a house from English into their native tongue: Chinese, Japanese,
or Korean. We modified the original text to make sure that the sentence
structure in the first paragraph consisted mainly of simple sentences and
was less complicated than the structure of the second paragraph, which
had complex sentences of two ot more clauses each in order to see if
there would be differences in processing the text during translation. We
asked each subject to put a forward slash (/) in the text of their translation
each time they had to look back at the English original text. This meant
that at the end of the translating process we wete going to have the text
of the translation segmented into chunks that were translated at one go
and we could reconstruct which parts of the original text were translated
at one go and find out how the text was chunked or segmented for
translation by each individual subject.

The translation task was followed by a short post-test questionnaire
C where the subjects were asked to reflect on the activity they have just
performed and answer questions which were very similar to some asked

in the pre-test questionnaire B.
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The subjects involved in the project were professional translators
(teachers) and Macquarie University students enrolled in the translation
and interpreting postgraduate course. The test was conducted on 16
Chinese, 27 Japanese, and 29 Korean students, and 5 professional

translators (two Chinese, one Japanese and two Korean).

Results and Discussion

In this section we will first look at the results obtained in the
translation task to see if they provide any evidence confirming Bell’s
assumption that professional translators process text at the level of clause
and below and to compare student strategies with those of professional
translators. This will be followed by an analysis of the results of the pre-
and post-test questionnaires, which should provide some information
about students’ beliefs about text processing compared with what they
actually did in the translation task, as well as information about pragmatic
processing of larger chunks of text.

Let us first look at the results obtained in the translation task. As I
explained earlier, the first paragraph was simpler than the second
paragraph in terms of syntactic structure. As expected, the most common
translation unit is the phrase in the second paragraph while it is the

clause in the first paragraph as can be seen in Table 1.

Table 1: Chunking of SL Text during Translation by Students

First paragraph Second paragraph Overall

Word 95 13.4% 141 15.3% 236 14.5%

Phrase 201 28.4% 393 42.6% 594 36.4%
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Clause 263 37.2% 280 30.3% 543 33.3%

Sentence 51 7.3% 13 1.4% 64 4%

Paragraph 0 0% 0 0% 0 0%

Irregular 97 13.7% 96 10.4% 193 11.8%

Total 707 100% 923 100% 1630 100%

If we then look at the three languages separately, which can be
seen in Table 2 we will see a high degree of consistency between Chinese
and Japanese students, but a preference to translate phrase by phrase in
Korean students — we will have to study this further, as we have not been

able to come up with a plausible explanation of this phenomenon.

Table 2: Comparison between Languages (Students)

Japanese Korean Chinese

Total % Total % Total % Total %

Word 47 8.8% | 156 |203% | 33 9.7% | 236 |13.7%

Phrase 175 | 32.8% | 310 |40.4% | 109 |32.2% | 617 | 359%

Clause 219 | 41.0% | 208 |27.1% | 126 |37.2% | 597 |34.7%

Sentence | 13 2.4% 36 4.7% 15 4.4% 72 4.2%

Paragraph| 0 | 00% | 0 [00% | 0 |00% | 0 | 0.0%

No regular
system

80 |15.0% | 57 7.4% 56 |16.5% | 197 | 11.5%

If we now look at Table 3, which presents the way professional
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translators segment the text for translation, it will immediately become
apparent that the clause is the preferred translation unit. It is interesting
to note, though, that one of the Korean professional translators (Korean
2™) seems to have worked a lot phrase by phrase in the second paragraph,
similarly to Korean students as can be seen in Table 3. Again, we do not
have a plausible explanation for this, but the fact that one of the
experienced Korean translators behaved similatly to the students, means
that there must be something to it and that it needs to be investigated in

mote detail.

Table 3: Chunking of the SL Text by Professional Translators

Language | Chinese 1 | Chinese 2 | Japanese 1 | Korean 1 | Korean 2

Paragraph Total | %
1s 2nd 18t Zml 1st 2m| 1t 2nd 1t 2nd
Chunk
Word 0 0 0 0 0 0 2 2 1 5 10 [10.9%

Phrase 1 0 0 0 2 3 10 1 3 23 125.0%

w

Clause 2 6 0 2 5 4 6 5 6 8 44 147.8%

Sentence 1 0 4 2 1 0 0 0 0 0 8 |87%

Paragraph 0 0 0 0 0 0 0 0 0 0 0 0%

Irregular 1 2 0 0 0 1 1 1 1 0 7 17.6%

Total 5 8 4 4 8 8 12 | 18 9 16 92 | 100%

Finally, if we compare the performance of professional translators
with that of the students, we seem to confirm Bell’s assumption that

translators work at the level of clause and below. We have figures at the
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bottom of Table 4, which suggest that over 80 percent of the text was

translated at that level by both students and professionals.

Table 4: Differences and Similarities between Professionals and Students

Professionals Students
Total % Total %

Word 10 11.2% 236 14.2%
Phrase 23 25.8% 617 35.7%
Clause 44 49.4% 597 34.5%
Sentence 8 9.0% 72 4.2%
Paragraph 0 0.0% 0 0.0%

No regular system 4 4.5% 197 11.4%
Clause and Below 77 86.4% 1450 84.4%

Summing up, the main difference between professionals and
students seems to be the length of the chunk that is translated at one go.
Students have definitely a preference for translating phrase for phrase,
while professionals tend to work mainly at the level of clause and
occasionally at the level of phrase or sentence. Moreover, professionals
seem to be less affected by an increased level of structural difficulty of

the text than students. This is illustrated well in Table 5.

Table 5: Chunking of the 1* and 2™ Paragraph by New Students, Advanced

Students and Professionals
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Language
Chinese Japanese Korean
Subjects
New students C—Ph C > Ph C— Ph
Advanced students C—->C C—->C Ph — Ph
Professionals 1 C->C C—-C C —> Ph
Professionals 2 S—>C,S C—>C

(C=Clause, Ph=Phrase, S=Sentence)

We have also asked ourselves what are the students’ and
professionals’ beliefs about the way they chunk a source language text
before and after the translation task. Interestingly, both the pre-test and
the post-test responses were a little different from what the subjects
actually did during the translation task.

As can be seen from Table 6, in response to question 8 Part B,
before the translation task was done, 36.1% of the students believe that
they have no regular system, while 30.1% of them believe that they
translate sentence by sentence. Taking a look at Q5 in part C answered
after translation, clause by clause is the most popular strategy that they

believe to have actually employed, followed by sentence by sentence (2).

Table 6: Students’ Beliefs about Strategies of Chunking the SL Text before

and after the Translation Task

Part B, Question 8 (B-Q8): Do you usually translate word-for-word or phrase-
for-phrase or clause-for-clause or sentence-for-sentence e#.?
Part C, Question 5 (C-Q5): Did you translate word-for-word or phrase-for-phrase

or clause-for-clause or sentence-for-sentence efc.?

10
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B-08 Japanese | Korean | Chinese Total %
Word-for-word 1 1 0 2 2.4%
Phrase-for-phrase 1 2 0 3 3.6%
Clause-for-clause 8 8 5 21 25.3%
Sentence-for-
12 8 5 25 30.1%
sentence
Paragraph-for- 0 . ) ) 24%
paragraph
No regular system 6 8 16 30 36.1%
C-05 Japanese | Korean | Chinese Total %
Word-for-word 1 0 0 1 1.3%
Phrase-for-phrase 4 10 1 15 19.5%
Clause-for-clause 11 12 7 30 39.0%
Sentence-for-
11 8 5 24 31.2%
sentence
Paragraph-for- .
paragraph 1 0 0 1 1.3%
No regular system 1 0 5 6 7.8%

It is very interesting to note that, according to our count, the text
turned out to be translated phrase by phrase the most, followed by clause
by clause as we said before. There is a rather large gap between what our
subjects believed to be their own strategies, what strategies they believed

to have actually used after their tasks, and what strategies they actually

11
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have employed. This gap might be generated since they were not able to
give an accurate judgement on their tasks due to the ambiguous natute
of the question or their definitions of what the clause or the phrase is. If
they could accurately reflect on how they performed, the figures for actual
translation and the questionnaire after it should have turned out to be
very similat. Since the result obtained in the carefully controlled translation
task is more reliable than questionnaire results, we can say that there is a
huge difference between those results and our subjects’ beliefs. We might
actually conclude that a lot of students assume that their translation
strategies have not yet been firmly established but in fact a number of
them turned out to be already conforming to routine strategies at or
below clause level when translating — hopefully also as a result of our
teaching activity.

The last important question we asked ourselves was whether
pragmatic analysis was actually done in the stage of translating clause by
clause, ot before, during the pre-reading of the text for translation. As I
mentioned before, we used the questionnaires to test this.

There were several questions in the pre-test and post-test
questionnaires relating to the issue at hand. Since responses were quite
consistent in both questionnaires, we may consider them to be fairly
reliable of what both the students and professionals actually do. If we
now look at Table 7, it is quite clear from responses to question 1 that
the majority of students (73.6%) and all professionals (100%) have pre-
read the text before translation. Secondly, responses to questions 2 and
3 clearly indicate that quite a few students get involved in analysing the
vocabulary (47.1%, or almost half) and syntax (32.4%) while the
professional translators seem to be relying heavily on what Roger Bell
calls the Frequent Lexis Store and Frequent Structure Store and, as a

rule, do not analyse difficult words or syntactic structures at this stage.

12
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Table 7: Pre-reading and Pragmatic Analysis

Question 1: Do you read the whole text/paragraph before translating?

Students % Professionals %
Yes 53 73.6% 5 100%
No 19 26.4% 0

Question 2: Do you analyse the meaning of individual words and/or

phrases first when reading the source text?

Students % Professionals %
Yes 33 47.1% 0
No 37 52.9% 5 100%

Question 3: Do you analyse the grammar of the text first and meaning of

words second when reading the source text?

Students % Professionals %
Yes 22 32.4% 1 20%
No 46 67.6% 4 80%

Question 4: What do you pay most attention to when reading the source text?

Students % Professionals %

Vocabulary 30 42.1% 1 20%

13
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Gramma 17 24.2% 1 20%
Purpose of the text 46 65.7% 5 100%
Style 26 37.1% 2 40%
Author’s intention 42 60% 4 80%

Cultural differences btw

8 11.4% 2 40%
SI and TL ’ °

This is, of course, a major difference between professionals and
students and the most probable reason for this is a better knowledge of
the source language on the part of professional translators, who had an
opportunity to entich their vocabulary and syntax during many years of
practice. This is confirmed by the responses to question 4, where we can
see that 42.1% of the students are distracted by vocabulary problems
and 24.2% have problems with syntax at this stage. Only one professional
translator, and since there were only five of them, we could identify that
translator as the youngest staff member with the shortest period of
professional experience, spent time on vocabulary and syntactic analysis.
All the other professionals did not do this; they concentrated on the
purpose of the text (100%), the author’s intentions (80%) and the style
and cross-cultural differences (40% each) instead. In other words, they
pre-read the text paying most attention to the pragmatic and cultural
aspects of the text. The students, on the other hand, because of the time
spent on the vocabulary and syntax, had less time left to look into those
aspects of the text. Nevertheless, the purpose of the text and the author’s
intentions feature prominently in their processing: 65.7% and 60%. Sadly,
because we spend a lot of time making students aware of the importance
of cross-cultural differences in translation, only 11.4% of them

concentrate on this aspect of the SL text.

14
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Conclusions

Some valuable and interesting findings have been made as a result

of the project.

1.

The data fully support one of Roger Bell’s assumptions,
namely that during translation professional translators will be
processing a SL. texct mainly at the level of clause and below.

It has also been clearly demonstrated that he more experience
translators have, the more efficient they will become at translating in
longer blocks, usually clause-by-clanse. This claim is strongly
supported by performance data comparison between students
and professionals.

The difference between what student translators believe to
be their regular strategies of SL text processing and the actual
strategies they employ was quite large. In terms of translation
units, a number of them believe that they are not using a
regular system, however it turned out that they were dividing
the text phrase by phrase most frequently in the actual
translation.

From the pedagogical point of view we might conclude that
students should be made aware of the clause being an
important translation unit. This would also indicate that our
choice of the theoretical model for the program was correct
in this respect.

We have also confirmed that pre-reading and analysing the
text to be translated, which has been advocated strongly by
many theorists and practitioners, ¢.g. Mary Snell-Hornby
(1988), is an important part of the translation process.
Overall, it can be concluded that #he pre-reading process is nsed

Jor pragmatic analysis of the text by professional translators. Students

15
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demonstrated a similar strategy, but were hindered by
vocabulary and syntactic problems.

7. This again confirms the importance of a high level of
knowledge of both the source and the target language.

8. From a pedagogical perspective it confirms the need to set
high entry requirements in postgraduate translation and
interpretation courses.

9. This finding does not mean that pragmatic analysis does not
take place in the process of translating itself, after the pre-
reading has been done. It does suggest, however that, at least
in case of professional translators, pragmatic elements are
partly drawn from long-term memory and the stage is not as
prominent as suggested in Bell’s model. This question

definitely requires a more in-depth empirical study.

To conclude, let me say that the discipline of translation studies is
still at the stage of modelling the process of translating and that theoretical
models are more often than not hypothetical or partly hypothetical and
not all of them get tested in experimental studies. It is no wonder, then,
that the more intellectually active students often get sceptical about their
value. A method that has gained some popularity in studies of cognitive
processes in translation is the “think aloud protocol” (or TAP) adopted
from experimental psychology (¢ Shreve and Koby 1997: xiii). While
this method provides very interesting insights into the mind of the
translator, it is usually used on a small number of subjects and requires
further studies, possibly involving larger numbers of subjects like the
project presented in this paper. Involving translation students in projects
like this will not only add to the small, but growing amount of empirical
evidence for and against claims of translation scholars; it will also allow

students to find out for themselves, whether what they read in textbooks

16
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is actually good information and applicable in everyday translation

practice.

Notes

t This project was conducted together with the 2001 Research Methods in
Translation and Interpretation class at Macquarie University. I would like
to thank the following students for their participation and input into the
project: Mr Dong-il Yang, Ms Kim, Kyong-Ha, Ms Choi, Kuyng-ja, Ms
Hyeon Kyeong Kim, Ms Sung-En Cheng, Ms Harue Uesugi, and Ms Aya
Takeda.
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Appendix 1: Roger Bell’s Model of Translation
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Appendix 2: Test Booklet including Questionnaires
A, B, and C, and the Translation Task

SOURCE LANGUAGE TEXT PROCESSING
IN TRANSLATION

Questionnaire and Translation Task Booklet

Part A: General Information
Please answer the following questions by either ticking ( V) in the appropriate box or
by inserting the appropriate information in the space provided:

1. Could you indicate your age?
1 20-30 years
[0 31- 40 years
041 and over

2. Gender
[JMale
[J Female

3. Educational background
0O Under bachelor degree
O Bachelor degree
[0 Master degree
O PhD degree and above

4. What is your first language?

O Arabic [ Chinese O English OFrench [ Italian
[J Japanese [JKorean [ Spanish 0 Thai J Other

19
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5. How many years have you worked as a translator?
[ No experience (student without experience before the course)
00 1-5 years
[16-10 years
0 Over 10 years

Part B: Translation Strategies
Please answer the following questions by either ticking (V) in the appropriate box or
by inserting the appropriate information in the space provided:

1. Which of the five following types of knowledge do you think are most
important for a translator? (#ick no more than two)
[J Target text knowledge
[ Source knowledge
[ Subject area
O Text type

O Differences between source language and target language

2. What kind of dictionary do you use when translating? (#ck as many as you
like)
[ Monolingual
[ Bilingual
0 Thesaurus
0 Synonym/antonym
0O Others ___

3. How do you extend your knowledge in terminology? (#ick as many as you likeé)

O Technical dictionary
[J On line database

20
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[J Encyclopaedias
O Other

4. Do you read the whole text or whole paragraph before you start translating?
(tick one only)
0 Yes
ONo (if your answer is “no”, go directly to question No. 8)

5. At the stage of reading the source text for understanding, do you analyse
the meaning of individual words and/or phrases first? (tick one only)
0 Yes
0ONo

6. At the stage of reading the source text for understanding, do you analyse
the grammar of the text first and meaning of words second? (#ck one only)
O Yes
ONo

7. At the stage of reading the source text for understanding, what do you
pay most attention to? (#ick maximum three)
O Vocabulary
0O Grammar
[ Purpose of the text
[ Style
O Author’s intention

O Cultural differences between source language and target language
8. Do you usually translate word-for-word or phrase-for-phrase or clause-

for-clause or sentence-for- sentence erc.? (fick one onky)
U Word-for word
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[ Phrase-for-phrase

[J Clause-for-clause

[0 Sentence-for-sentence

[ Paragraph-for-paragraph
[ No regular system

Translation Task

Please transiate the text on the next page from English into your working LOTE. To do
this, you will need to look at the English text several times in order to write the text of the
translation in lines provided below. We are interested in how much you translate at each
20, that is, in how minch of the translated texct you will put down to paper before you need
to look at the original text again. To indicate this to us while you are working, please
indicate with a forward slash (/) each place in your translation where you had to stop in
order to look at the English text again. In other words, what we wonld like you to do is to
start translating and, each time you bave to stop writing your translated LOTE version to
look at the original English text, put a forward slash (/) into your translation. We will
then be able to reconstruct which part of the original is translated at one go and o find ont

how many goes you need to have to translate the whole text.
Text to be translated:
Buying vs Renting

Some people think it is a good idea to buy a home, while others feel
renting would better suit their needs. Those in favour of buying often argue that
home prices go up over years. If you don’t buy a home as early as possible, you
will probably never be able to own a home in your life. Moreover, a home you
own gives you a permanent place to live and a sense of security.

On the other hand, those who are in favour of renting argue that owning
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and keeping 2 home is a crushing burden to people in the early stages of their
careers since, apart from limiting their financial position, this also limits young
people’s mobility, and, consequently, career choices they have. It is therefore
sensible for young people to postpone the purchase of a home until later stages
of their life when their jobs and disposable incomes are steadier and their children

would benefit from living in the same neighbourhood permanently.

Your translation (please do not forget to put a forward slash “/” in the text of your
translation each time you have to look back at the English original):

Part C
You have just translated a short text. Please think back about what you did while
translating and answer following questions by ticking ( v ) in the appropriate box.

1. Did you read the whole text or whole paragraph before you started
translating? (fick one only)
O Yes

O No (if your answer is “no”, go directly to question No. 5)
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2. At the stage of reading the source text for understanding, did you
analyse the meaning of individual words and/or phrases first? (#ick one onh)
0 Yes
ONo

3. At the stage of reading the source text for understanding, did you analyse
the grammatr of the text first and meaning of words second? (tick one onk)
U Yes
O No

4. At the stage of reading the source text for understanding, what did you
pay most attention to? (#ick maximum three)
[J Vocabulary
0O Grammar
O Purpose of the text
O Style
O Author’s intention

U Cultural differences between source language and target language

5. Did you translate word-for-word or phrase-for-phrase or clause-for-clause
or sentence-for- sentence etc.? (tick one onby)
0 Word-for word
[J Phrase-for-phrase
O Clause-for-clause
O Sentence-for-sentence
O Paragraph-for-paragraph
O No regular system

Thank You Very Much For Your Time And Effort
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Teaching Translation to
Beginners in Russia

Evgenia V. Terekhova

We don’t translate what we hear or see;
we translate what we understand.

— N. Zhinkin

Abstract

The main purpose of this article is to focus on the strategies and techniques
we use in enhancing the language skills and competence of the students in
a classroom. Students take the translation and/or interpretation course
for beginners not only to become professional translators or interpreters
in the future, but also to maintain and/or improve their language skills.
The issue of using translation strategies in language teaching (in our case
teaching translation to beginners) is not always looked upon very favorably.
I am convinced that the language training we offer, which includes
acquisition of the lexicon, grammatical structures, communication
situations, and cross-cultural contexts of both the source and target
language texts (SLT and TLT), will be very valuable for the beginners.
This article also tackles the procedures and strategies used in

handling a text. The students are taught to understand both STL and
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TLT at the conceptual level. The conceptualization approach is
fundamental for teaching translation to beginners because it deals with
the compression systems and linkage patterns of a text, as well as the
awareness of parallel or divergent ways of expressing ideas in STL and
TLT. A number of translation examples from Russian into English and

visa versa will be discussed.

The purpose of the present paper is to focus on the translation
competence or skills we use to teach translation to beginners in Russia,
at Far East National University. One of the basic premises, in our opinion,
for successful translation and interpretation teaching is
conceptualization. It is important to recognize the principle that the
working unit in teaching translation is not a word or even word group
but the concept. The issue of the use of translation in language teaching
is one on which every language teacher has a certain view, and more
often than not the view is not favorable. Being an incorrigible optimist,
I'am sure translation remains an important component, a tool in teaching
a language. It can also be used as a teaching instrument in language classes
and, of course, it can help with testing and assessment.

Translation, by definition, is basically a change of form. Changing
the forms of a language in the process of translation we use words (lexical
transformations), phrases, clauses, constructions (syntactical conversions)
and sentences, paragraphs and texts (grammar and text linguistics).
Translation, then, consists of studying the lexicon, grammatical structure,
communicative situation, and cross-cultural context of the source
language text, analyzing it in order to determine its meaning, and then
reconstructing this same meaning using the lexicon and grammatical

structures which are appropriate in the target language and its cross-
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cultural context (Larson 1984: 24).

When students start their translation course, they are usually driven
by certain needs and expectations detived from their own personal, non-
empirical insights into the profession. A beginner usually thinks that
when his peers start referring to him/her as the one “who knows a
language well”, that will be a sign from above that he/she has mastered
both a foreign language and translation. But what does it mean “to know
alanguage well”? Does it mean to speak the language well, or to write
it without mistakes, or to understand a foreign speaker? These are different
skills or, to use the term by D. Hymes, competence (Hymes 1972: 14). A
professional translator may need all of them, he/she should be aware
that translation competence consists of five components (Delisle 1992:
17).

Linguistic Competence;
Translation Competence;
Methodological Competence;

Disciplinary Competence; and

AN A .

Technical Competence.

Above we have already mentioned what linguistic competence is.
Translation competence is the ability of a student to understand the
meaning of the source text and express it in the target text without undue
changes in form and avoiding cross-cultural interference. Methodological
competence is the ability to study a particular subject, selecting the
terminology that fits. Disciplinary competence means the translator’s
ability to translate texts in basic disciplines, e.g. computer science, law,
economics, e#. (often called ESP and EAP). And technical competence
is the ability to use technical tools such as computers programs, databases,
and other means to aid translation. No doubt, a beginner translator doesn’t

differentiate among all these skills. When asked what their needs are and
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why they undertake the translation course, the candidates’ answers are:
“I want to improve my English Language”; “Knowledge of translation
will help me to promote and develop my cateer”; “I always loved
translation and now I see my chance of learning it professionally” ez

In the context of what we have just said, before he/she begins the
translation course, a student is also required to take other courses, lectures
and exams in other disciplines such as law, economics, politics, history,
geography, ez., for general knowledge is sine gua non for good translators.
However, students begin their translation course with a poor grammatical
knowledge of their mother tongue. They make spelling mistakes in
Russian, “forget” about punctuation marks, and cannot easily, if at all,
“play” with the syntactical structure of a sentence by introducing changes
and thus compressing the sentence. Because of that, the major
components of the introductory translation course include work on:

1. lexical items, dictionary use and other technical aids;

2 contrastive phenomena and false friends;

3. text and register analysis;

4 cross-cultural concepts and reader/addressee-oriented text

adapting; and
5. the process of translation per se, revision and correction

techniques.

Most students, usually, had not been exposed to translation or
cross-cultural awareness; they had never had a formal practice of
translation before (FIT Proceedings 1996: 172, 940). I may have
exaggerated the situation a bit but many of the beginners are rather
immature in terms of disciplinary and linguistic competence when they
come to the classroom. In this paper we discuss the means of turning
the students’ misconceptions into more objective realistic attitudes which

the teacher develops by means of practical and critical observations. As
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Albrecht Neubert aptly puts it, translation is “a set of heuristic principles
derived from the understanding of effective practice” (Neubert 1992: 8).
I believe that neither theory nor practice has any value for a beginner
translator when one is divorced from the other.

As indicated above, teachers notice that beginner students of
translation start their course with a rather poor knowledge of their mother
tongue. But their proficiency in English is also rather low. They remember
little or nothing about the grammatical, lexical and stylistic restructuting
of sentences. They make spelling mistakes in English as well, and they
have little cultural literacy about the country whose language they study.
Lack of cross-cultural awareness creates additional obstacles in learning
how to translate and often prevents the beginners from understanding
the main ideas of the source text.

At the beginning of the course, we ask our students what their
expectations are; we ask them to define what translation is and what it
means to be a translator. We try to differentiate, in terms of language
and translation competence, two major sub-sets closely interrelated with
learning language: language competence and the competence related to a
translator’s job. And we point out to our students what translation skills
have to be tackled first in our course. Our priority #1 is always linguistic
competence.

The translation course starts with providing the students with a
list of procedures and skills used in handling a text. Unless the students
understand how these procedures can be applied to a text, there is no
point in translating it. Here is a list of ten generalized procedures we
borrowed from Alan Malley (Malley 1995: 18):

1. Expansion —lengthening the text in some way. For example:

- Adding one or more word/sentence/paragraph to the

beginning or end of the sentence/paragraph/text.
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Adding some specified items in the text (adjectives or
adverbs).
Adding sentences/subordinate clauses in the text.

Adding translator’s comments in the text.

. Reduction — shortening (compressing) the text in some

way. For example:

Removing specified items (adjectives or adverbs or
subordinate clauses or sentences) without changing the
meaning of the text.

Combining sentences or paragraphs.

Turning the sentence or text into telegraphese.
Rewriting the sentence or text in a different format/

register/style.

. Format or Media Transfer — transferting the sentence or

the text to a different format. For example:

Turning prose into poetry (ot vice versa).

Transferring the text into visual forms (shorthand, graphs,
maps, tables, ez.).

Turning a letter into a newspaper article, a headline into a
provetb, a poem into an advertising slogan and a prose

into a screenplay (ot vice versa).

. Matching — finding correspondence between a text and

something else. For example:

Matching one text with another text.
Matching a text with a title or visual representation.

Matching a text with voice/music (interpreting or dubbing).
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5. Contrast and/or Comparison — identifying points of

difference and/or similarity between two or more

sentences, paragraphs, or texts. For example:

Identifying words and/or expressions common to both
texts.

Identifying words, expressions, ot phrases in one text, then
finding their analogies as paraphrased in the other text.
Comparing grammatical and/or lexical complexity, trying
always to simplify the translated text.

Identifying ideas common to both texts.

Finding the facts present in one text and absent in the

other.

6. Selection and/or Ranking — choosing the text against some

Ziven criteria (several texts should be placed in order of

suitability according to a given criterion). For example:

Choosing the text most/least like the original version.
Choosing the most/least difficult (or formal, personal,
complex, terminological, you name itl) text.

Picking up words from a text to serve as an appropriate

title.

7. Reconstruction — restoring the completeness and/or

coherence of an incomplete or defective text (Note: this

type of exercise is very Important for conference

Interpreters). For example:

Inserting appropriate words or expressions into gapped
texts.
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