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Teaching Translation Online:
A Reflective Study

Leong Ko

Abstract

The development of Internet technology has had a wide-
ranging effect on education, and has also resulted in a number of
attempts to train translators online. This paper is based on an
empirical study of the teaching of a formal translation course
online. It looks at different aspects of an online translation course,
including the technical requirements, pedagogical strategies and
constraints, issues of classroom interaction, and the advantages
and disadvantages of online teaching. It is based on the analysis
of actual teaching experience and feedback from the students
involved. Its findings indicate that although advances in Internet
technology have made online teaching of translation feasible, when
offering a course online as part of a formal study program,
consideration will need to be given to a number of practical issues
which do not exist in conventional teaching and may not be
encountered in experiments in online teaching. These issues
concern the selection of an appropriate network and software
program, online technical support, online teaching strategies,

communications protocol, in-class interaction and discussion,



Translation Quarterly No. 63

marking, and other relevant factors. Such issues all have an impact
on formal online teaching and therefore need to be considered when
designing and implementing online translation courses. The paper
concludes that an online translation course has unique features
and should therefore be considered as a course in its own right.
The research findings provide a useful point of reference for
further studies and the development of future online translation

courses.

1. Introduction

The modern development of telecommunications technologies
has had a far-reaching effect on the education sector. Some attempts
have been made to apply different types of technology to training
translators and interpreters by the distance mode, such as telephone,
teleconferencing, videoconferencing via satellite and the Internet (e.g.
Carr & Steyn 2000; Language Line Services 2008; Berlitz Interpretation
Services 2001; Moeketsi & Wallmach 2005; Ko 2006a). Over the last
decade or so, Internet technologies have been extensively harnessed for
the exploration of online teaching and learning practices in language (a
close sibling of translation and interpreting) and other relevant disciplines
(e.g. Wang & Chen 2007; Wong & Fauverge 1999; McAndrew et al.
1996; Buckett et al. 1999; Kotter et al. 1999; Chou 2001). The rapid
advances in Internet technology have also led to attempts to develop
virtual online classes specifically for translation and interpreting programs,
such as Mayor & Ivars (2007) and Ko & Chen (2011).

However, a review of the literature on online translation training
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indicates that there is little research on actual online courses offered to
students as part of a standard study program. Although experiments in
online teaching and learning are important in exploring various aspects
of such practice, the actual implementation of a formal online course
1s equally important, as certain problems that may not be encountered
in experiments may arise in such situations. In his research on training
mterpreters by the distance mode, Ko (2006b) points out that a long-
term empirical study is necessary to prove the effectiveness of such a
program because it takes time for students to become familiar with the
new learning environment. This paper is based on an empirical study of
a formal translation course taught online. The course was conducted in
a setting in which the teachers and students were in different cities in
Australia and were connected via the Internet. For the purposes of this
research, data was collected from the weekly teaching observations of
the main teacher (the author of this paper) and feedback from students

in a questionnaire administered at the end of the course.

2. Course Design

The course in question was a translation course from Chinese
mto English at the level of Professional Translator, accredited by the
National Accreditation Authority for Translators and Interpreters
(NAATT) in Australia. NAATT has specific requirements for Professional
Translators in terms of their ability and competence (cf. NAATT 2002).
The duration of the course was 14 weeks, with 2 contact hours per
week. The class was conducted on Tuesday evenings in the second
semester of 2009.

There were two teachers, one coordinator and 13 students

involved. The main teacher was in Brisbane, Queensland, while another
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teacher was in Canberra in the Australian Capital Territory, and the
coordinator was in Adelaide, South Australia. The main teacher conducted
most of the teaching for this course, the teacher from Canberra taught
only once, and the coordinator was present online most of time but not
actually involved in the teaching. Both teachers carried out their teaching
from their home offices. All the students were from the Technical and
Further Education (TAFE) Institute of South Australia in Adelaide and
attended classes in a computer laboratory there. They were all adult
students, but for privacy reasons, more detailed information about their
background could not be made available. The coordinator was either in
the laboratory or in her office. No IT technician was present online
when classes were conducted. The distance between the students and
teachers was up to 2500 kms. Both teachers and students participated

in classes using computers connected to the Internet.

3. Technical Environment

The software used for the delivery of this course was called
“Centra”, as developed by TAFE South Australia (2007). This is a Virtual
Classroom for conducting lessons, professional development or meetings
using VOIP (voice-over-IP), and includes features that provide live
vision, live conversations and text chats. Centra can be accessed anywhere
in the world as it is web-based.

Either IBM or Apple systems could be used by students attending
the course. The former required Windows 2000 or Windows XP,
Internet Explorer 5.5, Netscape 7.2, Firefox 1.5x, or later, 28.8 kbps or
faster Internet connection, P350+ MHz, 128+ MB memory, and
800x600 16-bit colour display or better. The latter required Mac OS/X
10.4.4, Safari 2.0.1, Local Area Network or Broadband connection, G4



Teaching Translation Online

700 MHz PowerPC, and 384 MB memory.
Internet Voice (VoIP) required a sound card and speaker
microphone, but if a telephone connection was used, VoIP was not

required. Web cameras were used when necessary.

3.1 Access to Centra

Prior to the commencement of the class, both teachers and
students received an email about user name and password used to access
Centra (TAFE South Australia, 2007). Due to the fact that there could
be more than one class run at the same time, the teachers and students
also received a special code about the location of the class, such as
KGG370640. After keying in the code, the teachers and students would

enter a virtual classroom exclusively designed for this course.

3.2 Centra Classroom and Communication Tools

There are a number of functions in the Centra Classroom for
teaching and learning purposes. Most functions are self-explanatory and
user-friendly. For example, the “Hand” icon is for a student to raise
his/her hand to ask a question. When this button is pressed, the student’s
name will flash in the “Participants” section. The teacher then needs to
click the student’s name on his/her screen to grant permission for the
student to talk. “Yes”, “No”, “Laugh” and “Applaud” are functions that
allow participants to express their opinions without speaking. In the
virtual classroom, it is important that only one person speaks at a time,
in order to avoid mutual interference. These functions are therefore
useful in minimising the need for verbal communication. For instance,
if the teacher wants to know whether everyone can hear him/her, the
students can press “Yes” or “No”. “Step Out” 1s used when a student
leaves the class or is paying attention to something else. When this button
1s pressed, the icon will be displayed on the screen next to the student’s
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name, so the teacher and other participants will know that the student is
not available. “Text Chat” is used for writing and sending messages, but
these messages are not automatically displayed on the screen. Participants
need to go to “Text Chat” to view these messages. There are also
mechanisms for volume control and for activating the microphone.
The microphone needs to be pressed when speaking.

When a participant logs in, his/her name will appear on the list of
“Participants”. There is an “Agenda” item which shows the teaching
plan for the class. Included in the “Agenda” is a function called “Import”,
which the teacher can use to upload (import) teaching materials, usually
in the form of Powerpoint, to the Agenda for teaching. Other functions
include creating new events, adding users, Whiteboard, Internet surfing
and recording. The Whiteboard function is used most often for teaching,
especially for the discussion of translation exercises. There are different
functions on the Whiteboard, including writing, highlighting, drawing,

erasing, etc.

4. Conducting the Class

After all the participants had logged in, the teacher showed the
pre-prepared slides on the Whiteboard and started to teach. He/she
could also search the Internet and share information with the students.
In a typical class on translation practice, a large amount of time was
devoted to the discussion of students’ translation exercises. A common
practice was therefore to examine a slide containing a student’s work.
As in a conventional translation course, the translation exercises were
collected by email the week before for marking. In order to provide
feedback to as many students as possible, the teacher divided the

translation passage into a number of slides, on each of which a student’s
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translation was placed, with his/her name underneath. If the teacher
had not already collected the translation assignments, he could ask the
students to upload their unmarked translation exercises onto the

Whiteboard during the class. An example of a slide is shown below:

B PEA B 5 XK Re i
Ry % ST A R B DX ) L

g ZAMEERR T, IR SR
ST 5 5 DR TAT T

Feasibility of setting up China-Australia
free-trade zone

On many rounds of talk on setting up
bilateral free-trade zone, China and
Australia have concluded to complete the
related viability research as soon as
possible. (Becky)

The teacher then proceeded with a discussion of the translation
exercises word-by-word and sentence-by-sentence where necessary.
During this process, the teacher made comments on the translations,
while the students raised questions and participated in the discussion.
The communication was carried on verbally as well as in writing, with
the aid of functions such as highlighting and text chat, until a satisfactory
translation was reached. At the end of each section—for instance, at
the end of the discussion of one slide—Dboth the written text on the
Whiteboard and the verbal discussion were saved using the “Save”

function.

5. Research Questions and Methodology

The research was designed to explore the follow questions:
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(1) What specific technical constraints would there be, particularly
in terms of connection, in-class communication, as well as written and
verbal discussion, and what cautions should be taken in future attempts
at online teaching?

(2) What are the unique features and constraints of teaching
translation per se in this special environment, and how effective is online
teaching as compared with conventional face-to-face teaching?

(3) How is it possible to effectively and efficiently mark students’
translation exercises and provide feedback?

The methodology employed in this research involves: (1) delivering
the designed course as described in Sections 2, 3 and 4; (2) keeping a
weekly teaching diary recording observations in detail; (3) giving a
questionnaire to students about various aspects of learning at the end
of the course; and (4) analysing data collected from the teacher’s weekly

teaching diary and feedback from the students’ questionnaire.

6. Findings

The findings, in relation to technology, teaching and learning, are
based on an analysis of the data collected from the observations in the
main teacher’s weekly teaching diary and the questionnaire consisting
of 18 questions. It is worth noting that the discussion in this section
covers both findings from a teaching perspective (seen in the teaching
diary) and from a learning perspective (as indicated in the completed

questionnaire).

6.1 Technical Aspects
6.1.1 Connection

The issue of connection concerns whether participants were able
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to stay connected online, and it is considered from the perspectives of
both teachers and students. Over the duration of the course, the main
teacher was disconnected from his class at times. The first two instances
occurred in Week 1. One case probably was caused by clicking the
wrong button, which meant that the main teacher had to log in again.
The second time, the whole class experienced a problem with connection
and the system had to be shut down and restarted. No cause was
identified. Of course we sometimes have similar experiences with our
personal computers. At times the computer freezes for no reason, and
we need to restart it. However, when this occurs in the middle of a
class, it is disruptive. The third connection problem occurred in Week
3, again for unknown reasons. For the main teacher, apart from these,
the connection was fine.

In Week 4, the teacher in Canberra took over. After about 10
minutes, he was suddenly disconnected for about 3 minutes. He said
later that this was due to a problem with his network and his microphone
was not working properly. This problem occurred a few times during
class, although only for 5 to 20 seconds. It is interesting to observe that
when the connection was re-established, there was a gap in the teaching.
This indicates that the teacher was unaware of the disconnection and
kept talking.

Sometimes the teacher was unable to show the slide he was
referring to. For instance, Slide 5 was shown when the teacher was
actually talking about Slide 2. This was very frustrating and inefficient
in terms of teaching. At one stage, the teacher tried to show a website
to the class, but none of the students could see it, even though the
teacher claimed that it appeared on his screen. During the break, the
teacher logged out and then logged in again, but he was still unable to
show the website or his screen to the class. Only towards the end of the

class did the connection improve, and the teacher then went back slide
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by slide to explain what he had covered earlier. The teacher associated
the connection problem with his network, as he was teaching from his
home office. This indicates that not all Internet products are suitable
for online teaching.

In the questionnaire that was administered to students at the end
of the course, 80 per cent of the students said they had experienced
disconnection twice during the course.

All this indicates that although teachers and students generally
remained connected during class, the connection was not always stable,
nor was it completely reliable. The problems that arose may have been
associated with the Internet services. Although broadband connections
are now commonly available, it is worth noting that there are different
products such as cable connection and connection via the telephone
line, which has two further options—ADSL1 and ADSL2. “ADSL”
stands for Asymmetric Digital Subscriber Line, which is “one form of
the Digital Subscriber Line technology, a data communications
technology that enables faster data transmission over copper telephone
lines than a conventional voiceband modem can provide” (Wikipedia
2010). Different products may provide different speeds and quality,
and sometimes even downloading and uploading speeds for the same
product may differ. For instance, a particular product can download
fast but upload slowly. Furthermore, the quality of the modem may
also affect the connection. Therefore, any Internet products to be used
in teaching translation need to be tested thoroughly in actual teaching
situations to ensure their suitability. Providing a list of technical

specifications may not always be sufficient.

6.1.2 Background Noise
Background noise, such as children crying and people talking,

watching TV, washing dishes, or moving furniture, is usually an issue

10
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for online programs (e.g. Ko 2008; Ko & Chen, forthcoming; Fors
1999; Macleod 2002). Students were advised to minimise background
noise. Also, since the class was conducted in a computer laboratory, the
background noise was generally under control. No major problems in

this area were identified.

6.1.3 In-class Communication

In-class communication refers to verbal communication between
the teacher and students. When the students were talking, the main
teacher could hear them clearly and there was not any time delay or
voice distortion. No specific data were collected on whether the teacher
in Canberra could hear the students when he was teaching. However,
given the problems described above, in-class communication did not
appear to have proceeded entirely smoothly.

The following is a summary of students’ responses to the statement,
“The voices of both the teacher and students are clear and there is no

time delay or distortion™:

Strongly disagree; Disagree; Neutral; Agree; Strongly agree
Disagree: 40%; Agree: 60%

Thus, 40 per cent of the students were not particularly satisfied with
the quality of in-class communication. It is important to note that none
of the students ticked the “strongly agree” category. This is further
indication that the sound quality was not optimal.

In one class, the coordinator mentioned that the main teacher’s
voice was slightly distorted, and suggested the volume be turned down
a little. When that was done, the problem disappeared, but it is not

known why the microphone on the teacher’s computer affected sound

quality.

11
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The software used for the course was designed in such a way that
if a student wanted to ask a question or to speak, he/she needed to
raise his/her hand by clicking the appropriate button to ask for
permission. This design was aimed to minimise the mutual interference
that would occur if more than one student spoke at once. However, it
was observed that it usually took 3-5 seconds for a student to get the
permission required. Likewise, if the teacher asked a student a question,
it also took 3-5 seconds to activate the student’s microphone. That was
time-consuming and annoying. During class discussions, there were usually
a lot of questions, comments and other interactions, which ideally should

take place instantaneously. The time lag slowed down the teaching.

6.1.4 Whiteboard

The whiteboard, used extensively in teaching, was suited to a
number of activities, particularly the discussion of the translations. The
teacher was able to upload students’ translation exercises or ask students
to paste their exercises onto the whiteboard, using the pointer or
highlighter to indicate the relevant parts being talked about. Both the
teacher and the students could also write on the whiteboard, and then
save or erase what they had written at the end. However, there were a
number of problems. Firstly, there was no track change function as
there would be in a Microsoft Word document. As a result, when a
change was made, the original text was replaced, making it impossible to
compare the new version with the original translation or undo the change.
Secondly, whereas in a conventional classtoom the teacher would know
who had written what on the whiteboard, with online teaching the
student’s name did not appear on the whiteboard. If the teacher wanted
to know who had written a particular comment, he had to ask around.
And in such cases, as described above, it would take 3-5 seconds for the

students to respond.

12
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The whiteboard was accessible to all the students, who were
therefore able to write or erase anything on it. This created some
confusion. For instance, during a discussion, if a couple of students
had written on the whiteboard at the same time without giving their
names, the teacher often had to ask who did it before making a comment,
with the result that time would be lost. Sometimes, a student would
erase something that the teacher had planned to discuss or refer to in
later. In order to solve the above problems, it will be ideal if the
whiteboard can display the user’s identity. Failing this, there should be a
protocol for using the whiteboard—for instance, the students should

include their names at the end of the text, such as “xxxx—DPeter”.

6.1.5 Text Chat

In this program, Text Chat was used as a text communication tool
to supplement the whiteboard. For instance, if a student wanted to send
a text message to the teacher, or if some students wanted to have a
separate discussion, instead of writing directly on the whiteboard they
could use Text Chat. This was useful when the message was long and it
was Inappropriate to write directly on the whiteboard, when a student
needed time to organise his/her ideas, or when a separate discussion
with a fellow student was needed before a final decision was reached.
Text messages are only shown automatically on the receiver’s screen
when both the sender and receiver are in Text Chat. When the teacher
1s conducting a class using the whiteboard, a message sent though Text
Chat will not automatically be displayed on the teacher’s screen. The
sender needs to tell the teacher that a message has been sent to him,
and the teacher then needs to go to the Text Chat box to check the
message. This causes much inconvenience. For instance, several times
when the course in question was taught, the teacher was about to wind

up a discussion when a student suddenly said that he/she had sent the

13
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teacher a text message. In checking the text, the teacher found that the
message was related to an issue already discussed. However, in order to
respond, he often had to go over certain points again. It could be argued
that it will be more efficient to require all participants to use the

whiteboard only when a discussion is being held.

6.1.6 Students’ Opinions on Technical Aspects
The following are students’ responses to the statement, “The
features/functions of the software such as whiteboard, text chat box,

highlighter and pointer are easy and convenient to use”.
Agree: 85.7; Strongly agree: 14.3%

The feedback from the students and the experience indicate that students
were generally happy with these features, and that most of the problems
that arose were associated with teaching. Indeed, it is possible that only

the teacher was aware of some of these problems.

6.2 Teaching and Learning

Discussion of translation exercises 1s a crucial part of teaching
and learning. According to NAATI (2010), the standard length of a
translation passage 1s around 250 words. Passages of around this length
are also recommended for NAATI-approved courses. According to the
author’s experience in teaching translation in conventional classes, it is
usually possible to cover 300-400 words in a two-hour class, including
going over translation problems, taking questions, handling the discussion,
making comments, and providing acceptable translations based on
students’ work. However, in this online teaching course, the author was
only able to cover 160-250 words—generally, around 200 words. The
author normally uploaded or pasted the English text along with one

14



Teaching Translation Online

student’s translation on the whiteboard for discussion, paragraph by
paragraph. The time spent preparing materials for discussion in the
online classes was much shorter than in a conventional class, where a
student might be asked to write out his/her translation on the whiteboard.
However, the discussion of the translation exercises took a lot longer
because:

(1) Each task, such as asking a student a question or giving a
student permission to speak, lasted 3-5 seconds. As would be expected
in a class discussion, there was a large number of these tasks.

(2) In contrast to teaching a conventional class, where the teacher
can talk about different versions of a translation and ask students to
present their work verbally, most versions of the translation need to be
written on the whiteboard for an online class. For example, in the case
being examined, it was generally felt that a discussion about the translation
of a sentence was not complete until a referential version had been
written on the whiteboard. If students were not certain about a particular
point, they often asked for it to be written down.

(3) All important instructions, especially those on assignments,
had to be given in writing. Students tended to overlook or forget things
that were not written.

(4) If someone sent a written message using Text Chat, it took
time for the teacher to check the message, make a response, or provide
comments. This could be dealt with more efficiently in a discussion
using the whiteboard.

(5) It took time for the teacher to receive responses from students
to even simple questions such as “Can you hear mer” and “Do you
understand?” More complex questions such as “Can you tell me whether
you have A or B on your screen?” took even longer to answer.

These factors slowed the discussion down, and to some extent

compromised the effectiveness of the teaching. The following are

15
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students’ views on this issue as expressed in a statement in the
questionnaire: “The class discussion of translation passages is effective

and easy to follow”.

Neutral: 42.9%; Agree: 42.9%; Strongly agree: 14.2%

Only slightly more than half the students were satisfied with the way
the discussion of translation exercises proceeded. Therefore, a way to
improve the effectiveness of the discussions needs to be developed.
The web camera was not always in use in this course, because it
was believed that it would affect the bandwidth and cause time delays.
It was also assumed that because teaching translation was largely a
process of verbal and textual communication, visual interaction might
not be as important as it would be for teaching interpreting. Our
experience with this course, however, indicates that although teaching
could be conducted without the web camera, the lack of visual contact
did impose certain constraints. For instance, from the perspective of
teaching, it was difficult to check whether students were actually present;
at times the teacher felt like he was talking in a vacuum because he
could not see the students. He therefore tended to ask “Can you hear
me?” and “Do you understand?” at regular intervals. The following are
the students’ responses to the statement, “Lack of visual interaction

with the teacher does not affect me in class”.

Disagree: 14.2%; Neutral: 42.9%; Agree: 42.9%
Although the students seem to have had mixed feelings on this point,
the results indicate that a great majority of the students either did not

care about visual interaction or could cope without it. This suggests that

while it would be ideal to have visual interaction, particularly from a

16
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pedagogical perspective, the lack of it may not substantially affect online
teaching and learning.

It was also found that in-class discussion tended to take place
between only a small number of students who were out-going. Although
such students are also more likely to participate in discussions in a
conventional class, this phenomenon was more obvious in the online
class. This 1s perhaps because in the online class environment, it was
casier for the quieter students, not being seen, to remain silent. This was
reflected in students’ responses to the statement, “As compared with a
similar face-to-face class, I can receive a similar amount of attention

from the teacher”.
Disagree: 85.7%; Agree: 14.3%

A great majority of the students felt they did not receive enough
attention. This indicates that further consideration needs to be given to
how to devote equal attention to all students.

Finally, with regard to two general statements about the

effectiveness of online teaching, the students’ responses were as follows:

“I feel that the class time is used as effectively as in face-to-face
teaching.”
Disagree: 57.1%; Neutral: 42.9%

“Online teaching is as effective as face-to-face teaching.”
Disagree: 57.1%; Neutral: 42.9%

The two statements are interrelated: the first concerns the effective use

of class time and the second relates to the general effectiveness of

teaching. The students’ responses were also the same. More than half

17
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of them felt that the class time had not been used effectively and said
they preferred face-to-face teaching. As discussed above, a number of
factors may have compromised the effectiveness of online teaching.
Of course, it can be argued that online teaching also has a number of
advantages that are not offered by face-to-face teaching, such as the
use of external expertise, access for students to a course that would
otherwise be inaccessible, and saving travel time and costs (e.g. Ko
2006a). Nevertheless, according to feedback from the questionnaire,

many students would prefer face-to-face teaching if it was available.

6.3 Marking

Marking can generally be considered to be a part of teaching.
However, as there were some unique issues associated with marking
for this online course, it is discussed separately here.

There were two ways in which students’ translation exercises were
marked—paper marking and electronic marking. For paper marking,
the teacher had to:

e Print out students’ translation exercises

e Correct translations and mark with symbols

e Deduct relevant marks, as shown on the left/right margin of
the page

e Provide comments

e Scan and return the exercises to students by email

For electronic marking, the teacher had to:

e Use track changes

e Deduct marks next to mistakes and put them in brackets or
at the end of a paragraph

e Provide comments

e Return students’ work by email

Although the principles applied were the same in both cases, different

18
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methods that were appropriate to each form of marking were used.
For instance, in electronic marking, it was inconvenient to circle isolated
errors, and underlining did not show up very cleatly, so highlighting was
used instead. It was found that, on average, it took 9 minutes and 7
seconds to mark a 250-word passage using the paper marking method,
including scanning the marked paper and returning it to the student by
email, while it took 14 minutes and 3 seconds to complete the task of
marking a passage of approximately the same length electronically and
return it by email. In other words, electronic marking took around 50
per cent more time than conventional paper marking. Flectronic marking
has certain advantages. For instance, it i1s quicker to type than to write,
and it 1s therefore more convenient for the teacher to write comments
when marking electronically. However, it 1s not as easy to indicate mark
deductions such as -0.5 and -1 in electronic marking. Providing a list of
the marks deducted at the end of each paragraph rather than deducting
marks throughout the paragraph would save some time, but this would
require the teacher to remember the marks that had to be deducted for
each mistake or to re-examine the mistakes for which marks were to be
deducted after they had finished with one paragraph, and then add
them up. Furthermore, this did not allow the teacher to indicate to
students how many marks had been deducted for each mistake and
how serious each mistake was.

Interestingly, from their responses to the question—

“Which form of marking do you prefer?

1. Marking on paper and then sending the scanned copy to you
by email.

2. Electronic marking—i.e. marking on the Word document with
track changes. Why?”

Paper marking: 28.6%; Electronic marking: 71.4%

19
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—it seems that most students preferred electronic marking. Students’

comments include:

“It’s easier for me make some notes or corrections next to the
track changes on the assignment.”

“Fasy to trace back.”

“It is easter to read changes.”

“Comments are more relevant to mistakes.”

Most of the comments concern the ease of locating the corrections in
relation to the mistakes. This reflects the advantage of typing in a Word
document, because the corrections or comments can be typed right
next to the mistakes. This makes it easier for students to follow the

corrections.

6.4 Other Feedback from Students
Other feedback from students concerns some other aspects of

this online translation course.

“I can concentrate well in class without feeling distracted by
other things.”
Disagree: 14.3%; Neutral: 71.4%; Agree: 14.3%

It has been observed that, in both online and conventional classes where
there is an Internet connection, students are often tempted to go online
for purposes unrelated to the class, such as checking email and surfing
the net. There are more distractions in an online environment than in a
conventional classroom. Furthermore, since the teacher is not physically
present in class to monitor students’ movements, students are more

likely to succumb to such distractions; this is especially so if the web
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camera is not used. Concentration can therefore be an issue for online

teaching.

“I became used to online teaching from the beginning of the
course. If not, how many weeks did it take to become used to
this mode of teaching?”

1 week: 14.2%

2 weeks: 14.2%

3 weeks: 57.1%

4 weeks: 14.5%

In his research on teaching interpreting by distance mode, Ko (2008)
points out that a distance program should last for at least 18 hours or 6
weeks (with 3 hours per week) in order to achieve optimal effectiveness.
This is because it takes time for students to become accustomed to the
new learning environment. The above findings are consistent with this
observation. However, due to the fact that teaching translation by the
distance mode requires less interaction than teaching interpreting, it
took less time (8 hours over 4 weeks) for all of the students to feel
comfortable with this teaching environment.

Towards the end of the questionnaire, students were asked the
following two open questions and asked to list up to 5 points in relation

to each question. The following is a summary of students’ responses:

What do you think are the most important factors for an online
translation class?

(1) Using external expertise

(2) Fun

(3) Learning new technologies
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What do you think are the main disadvantages of an online
translation class?

(1) Technical problems

(2) Lack of communication

(3) Less chance for group discussion

(4) Less vivid than a face-to-face class with the teachers

(5) Not effective

“Using external expertise” was acknowledged as the most important
factor for an online translation class. This is certainly one major
advantage of most distance education programs. The concern with “fun”
and “learning new technologies” indicates that students found this learning
environment novel. In fact, the new technology that students were
actually exposed to in this course was very limited, as they were only
required to log in and use a small number of functions. It is strange that
“convenience” was not mentioned. That is probably because students
did not take the classes from home.

As for disadvantages, students were dissatisfied with certain aspects
of the technology used. Obviously, problems such as disconnection,
the teacher being unable to show certain slides, and the 3-5 second
delay when a student wanted to speak, need to be avoided. In terms of
connection, an online class should, ideally, operate as smoothly as if it
were being conducted face-to-face. Responses 2 to 4 all relate to the
technical environment in which this online course was conducted. It
can be argued that an online course has certain inherent features, such
as isolation, less chance for group discussion, and lack of immediacy.
However, it is believed that if a web camera was used consistently in
teaching such courses, these problems could be minimised. Finally, the
comment that the online teaching was “not effective” reflects students’

feeling about this course. However, the fact that it appears at the bottom
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of the list indicates that it was not a crucial concern for the students

even though there is certainly room for improvement.

7. Conclusion

The main teachet’s observations in relation to this course indicate
that teaching translation online is generally effective and manageable
from a pedagogical perspective. In most cases, teachers were able to
effectively conduct their classes, organise discussions, take questions
from students, provide feedback, and deliver the course content. External
experts were successfully used to teach local students. There are some
other obvious advantages to an online course, such as making a course
available to students in remote locations and saving on travel time,
although these advantages did not apply to this particular course.

The delivery of the course in question also generated a number
of points that are worth further consideration and investigation:

(1) Although there are various broadband Internet products and
online teaching software packages on the market, not all are appropriate
for online translation teaching. A thorough investigation and test run
are therefore necessary before deciding which Internet products and
software packages are appropriate. Alternatively, tailor-made software
should be developed to suit the particular requirements of a course. It
would be ideal if 2 web camera could also be used.

(2) Pre-course training is necessary to familiarize all participants
with the system and its features.

(3) Online technical support should be provided. For instance, an
IT technician should be present when a class is being conducted, at least
for the first few weeks, so that any technical problems could be solved

immediately.
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(4) Online teaching can be time-consuming, particularly in terms
of class discussion, providing feedback and electronic marking. It is
mmportant to develop more effective teaching and marking strategies.

(5) Online teaching and communication have some unique features.
It is necessary to develop an appropriate communication protocol.

An online translation course has certain features not found in a
conventional course. At the same time, it has some inherent constraints
by comparison. It should therefore be considered as a course in its own
right. When considering whether to offer an online course in a particular
situation, it is necessary to weigh its pros and cons.

Finally, there were two constraints in this research. Firstly, the
students attended this course in a computer laboratory. If they had
taken the course, say, from their homes or offices, the outcomes might
have been different, both technically and pedagogically. Secondly, the
results of this research are only applicable to the special technical

environment studied in this project.
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Linguistic Relativity in
Rakugo Translation

Rieko Matsuoka & lan Smith

Abstract

When translating culturally-colored discourse, a great deal
of effort is required to overcome the complexities of and problems
caused by the uniqueness of the source text. In this study, rakugo,
which is the traditional Japanese performance art of telling comic
stories, will be a source text for analysis. The culturally-specific
features and the factors causing complications in the translation
process will be explored, based on some excerpts from “Himaraya
no hokutoshichisei: Septentrion over the Himalaya”, the original
rakugo script written by Sanyutei Kyoraku. According to linguistic
relativity, differences in perspectives on reality often manifest
themselves as specific features in language use in speech
communities, and these differences seem to cause complications in
translation because some words are specific to a particular language
and cannot be translated literally. Translating the culturally-
colored script, therefore, may necessitate the in-depth examination
or exploration of given cultures or worldviews. As a more specific
method for analyzing the translation process, the notion of high

context vs. low context will be utilised. By examining the data
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with the notion of linguistic relativity in mind, the first and second
person pronouns are highlighted as focal points. Accordingly, the
purpose of this article is to examine the frequency of first-person
pronouns uttered or not uttered in Japanese where they are uttered
in English, and the frequency of second-person pronouns uttered or
not uttered in Japanese where they are uttered in English, and to
investigate the ways in which these phenomena are related to the
linguistic relativity hypothesis, such as in Hall’s notion of high-
context and low-context societies. Furthermore, Japanese socio-

anthropological characteristics are considered.

1. Introduction

Translating culturally-specific or culturally-colored discourse
requires paying ample attention to overcoming the complexities and
problems incurred by the uniqueness of the source text. In this study,
rakugo, which is a form of Japanese comedy delivered sitting down on
a stage (Oshima 2007), is the source text for analyzing the culturally
specific features. Rakugo has been enjoyed by Japanese people as
entertainment since the Edo era, when electronic entertainment devices
such as televisions did not exist. Since 1998, when both Oshima (The
Daily Yomiuri 2002) and Sanyutei Kyoraku (Sanyutei 2007) started to
perform rakugo abroad, people in other countries have also enjoyed
rakugo.

According to Oshima (1992), foreign audience responded to rakugo
more favorably than she had expected. Oshima, who had her high-

school and college education in the United States, can be roughly termed
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bilingual, and performs rakugo in English. As she points out, word-for-
word translation into English may not work sufficiently. In Oshima’s
case (The Daily Yomiuri 2002), she claims the process of translation
involves reworking the stories into something that sounds interesting
and funny in English, whilst trying to maintain the feeling of the original
story in Japanese.

On the other hand, Sanyutei believes performing rakugo in Japanese
with foreign-language subtitles should preserve the authenticity of the
rakngo tradition (Sanyukei 2007), and the first author has been in charge
of translating his rakugo scripts since he started to perform rakugo overseas
i 1998. This study investigates the difficulties caused by differences in
the languages and cultures of Japanese and English, in accordance with
linguistic relativity, using material from a rakugo script. In fact, Katz (in
Wong 2000) supposes that linguistic relativity jeopardizes universal inter-
translatability.

In this study, using the rakugo script for data, the notion of linguistic
relativity is examined, focusing on first and second-person pronouns.
Therefore, the research questions are posited as follows:

(a) How often are first-person pronouns uttered or not uttered in
Japanese where they are uttered in English?

(b) How often are second-person pronouns uttered or not uttered
in Japanese where they are uttered in English?

(c) In what way can these phenomena be interpreted using the

linguistic relativity hypothesis?

2. Literature Review

2.1 Linguistic Relativity
Although the linguistic relativity hypothesis (Sapir 1921; Whorf
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1956) has failed to acquire sufficient support, as Davies (1998) points
out, both theoretical (e.g., Slobin 1996, 2003; Lucy 1996) and empirical
(e.g., Davies 1998; Ozgen & Davies 2002; Wassmann & Dasen 1998;
Boroditsy 2001; January & Kako 2007) research has been conducted,
in order to examine the degree to which linguistic relativity may apply.
As Pinker (1994) states, the notion of language has gained people’s
attention, and the relationship among language, thought, culture and
reality has been of great interest, and so a brief overview of this

hypothesis should be provided.

2.1.1 Language vs. Culture

Wong (2000) states that cultural differences produce
mcommensurable conceptual frameworks, because language affects how
people perceive their reality and language coerces thought. Lucy (1992)
explains that language is a reflection of culture, citing Boas, the
predecessor of Sapir, and argues for the psychic unity of mankind and
a notion of distinct cultures. Boa’s position is reflected in the following
three propositions: (a) languages classify experience; (b) different languages
classify experience differently; (c) linguistic phenomena are unconscious
in character, apparently because of their highly automatic production.
Boas’s essential view is that linguistic classifications reflect but do not

dictate thought.

2.1.2 Sapir-Whotf hypothesis

Sapir (1924) postulates that language, race, and culture are not
necessarily correlated but there must be some relation between language
and culture, and between language and an intangible aspect of race, and
that language and our thoughts are inextricably interwoven. Sapir also
argues that human beings do not live in the objective world alone, nor

do they live alone in the world of social activity as it is ordinarily
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understood, but they are very much at the mercy of the particular
language which has become the medium of expression for their society
(Spier 1941). In fact, the “real world” is to a large extent unconsciously
built up on the language habits of the group. Sapir elaborates on Boas’s
arguments and claims we anticipate or read experience in terms of
language categories which, by virtue of their abstraction and elaboration
i the linguistic process, no longer correspond to experience in a direct
way. According to Handler (1986), Sapir saw the dialectical interaction
of creative personalities and cultural forms, of expression and tradition,
and added that the human mind craves relationships.

Whorf extends Sapir’s ideas, based on the work he carried out
with American Indian languages. He suggests that the relationship between
language and culture is not simply based on predisposition but is a
deterministic one. In his view, the world is viewed differently by speakers
of different languages because their languages differ structurally
(Wardhaugh 1986). In Whotf’s view, therefore, language determines
how we perceive and organize the world around us. Whortf argued that
language shapes culture and reflects the individual actions of people.
Therefore, language shapes a person’s view and influences thoughts.
People who speak different languages may perceive reality and think
differently, because categories and distinctions encoded in one language

are not necessarily available in another.

2.1.3 Linguistic determinism vs. Linguistic relativity

Boas, Sapir and Whorf agree that language is classificatory, isolating
and organizing elements of experience. Their theory posits that language
determines the way people perceive the world and think, something
that is called linguistic determinism. In a milder version, their theory
may be interpreted as saying that people who speak different languages

perceive reality and think differently, because categories and distinctions
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encoded in one language are not necessarily available in another, which
is so-called linguistic relativity. Indeed, this deterministic view of language
has been criticized. However, their theory reflects the truth of language
and explains the difficulties that translation work entails.

Bloomfield (1923), on the other hand, suggests that we should
study people’s habits of language—the way that people talk—without
bothering about the mental processes that we may conceive of as
underlying or accompanying these habits. Bloomfield adds that Sapir’s
presentation deals with the actualities of language rather than with any

hypothetical mental parallels.

2.1.4 Empirical studies

Whortf argues that language manifests basic features that impact
on human thought. This is based on research into the Hopi language,
for example, into how it treats time. After long, careful study and analyss,
the Hopi language is seen to contain no words, grammatical forms,
constructions or expressions that refer directly to what we call “time”,
or to the “past”, “present”, or “future”, or to concepts of being
“enduring” or “lasting”. Therefore, Whotf argues, it would be difficult
for a Hopi and an English-speaking physicist to understand each other’s
thinking about time (Carroll E. J., in Spier 1941).

As another example, a case study of conditionals by Wong (2000)
manifests Whorfian linguistic relativity. He concludes that abstract thought
that springs from hypothetical exercises does not come easily to Chinese
people, because of the lack of conditionals in the Chinese language
(Wong 2000).

A more recent study on conceptions of time, by Boroditsky (2001),
conducted experiments to examine the differences between Mandarin
and English speakers, with results that supported the linguistic relativity

hypothesis. However, her research was refuted by January and Kako’s
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study (2007), which replicated Boroditsky’s. The discrepancy in their
studies 1s due to the fact that Borodisky’s participants were native
speakers of English and Mandarin while January and Kako’s were native
speakers of English and bilingual speakers of Mandarin.

In the area of color recognition, Davies (1998) and Ozgen and
Davies (2002) conducted a cross-cultural investigation on language and
color perception and found that some differences exist in color perception
associated with differences in language. This supports linguistic relativity
with some universalism.

On the other hand, Lowie (1923) shows how the human mind has
arrived at the same form of expression in two historically unconnected
regions, using the example of some noteworthy parallels between Taklma
and Greek regarding similar morphologies. In the same way, Tatara and
Yagthashi (2007) argue that human recognition of physicality is universal
and is beyond differences in language. Once it has been represented in
the form of language, cultural factors then start to intervene. It is,
therefore, effective to compare the cultural constituents, besides the
linguistic homology, in analyzing humans. By the same token, Pinker
(1995, 2007) has taken a position of opposing the notion that language
shapes our worldview; instead our mind shapes and constructs our

language.

2.2 High-context vs. Low-context

Hall (1976) dichotomizes societies based on the notion of high-
context and low-context. As an example, in a high-context society such
as Japan, very little 1s said to be coded in language messages because
most of the information is believed to be already known, whilst in a
low-context society, such as the USA, many more things may have to be
explicitly expressed than would be the case in Japanese. If presuming

how much needs to be uttered is also regarded as a linguistic activity,
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this concept can be interpreted as a part of the wider framework of
linguistic relativity. Based on this, the process of translating between

Japanese and English works would require adjustment.

3. Data

3.1 Rakugo

The roots of rakugo date back to the end of the 17th century.
Rakugo developed from short tales which were told among common
people. The style of performance or presentation of rakugo was
established in the late 18th century and has not changed. When some
of the early artisans discovered that they could actually make a living as
professional story tellers, they would rent a large room (jyose) in a house
and sit on a small mattress to perform rakugo. Rakugo performers are
called rakugo-ka (Oshima 2007).

Rakngo consists of the conversations between characters in the
story, and its performers, rakugo-ka, have to be able to play the role of
different characters by changing their voices, facial expressions, manners,
etc. (Oshima 1992).

3.2 The Script Writer: Sanyuutei-Kyoraku
Sanyuutei-Kyoraku (Kyoraku, hereafter) started to perform rakugo
with English subtitles in 1998. Kyoraku became a rakugo performer in
1988 and was promoted to being a SHINKATA, a senior position where
one is allowed to have apprentices, in 1992. He has written several
rakugo scripts focusing on social issues related to aging, health problems,
cultural sensitivities and the environment, has been awarded several
prizes and appeared in newspapers because of his involvement in social

welfare activities. The data dealt with in this study comes from the
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latest script he has written, which was performed in several institutions,

including Harvard University, in 2006.

3.3 The Text

“Himaraya no hokutoshichiser. Septentrion over the Himalayas™ is
the title of the rakugo script used in this study. In this story, the main
character is a younger sister who was happy-go-lucky and did not like to
get her hands dirty, but who changed her outlook on life through some
experiences with warm-hearted people living at the foot of the Himalayan
Mountains. Because of space limitations, only the lines of the text that
are discussed in this study are shown, but the full text with an English

translation is available on request.

4. Results

4.1 First-person Pronouns

In order to answer research question (a), the portions that include
first-person pronouns were taken from the script. In the original Japanese
script, there are 28 cases (51.8%) without explicit first-person pronouns
and 26 cases (48.2%) with explicit first person pronouns, out of a total
of 54 cases. This means that the first-person pronouns are omitted in
more than half the cases in the given script.

The following is a list of the portions without first-person pronouns:

1. Nanika norimononi nosetekureruno?
Can I take a ride in some vehicle?

2. Nande konnanoni nonnnakya ikenainoyo.
Why do I have to do such a thing?

3. Zutto tanoshimini shitetan desu.
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We’ve looked forward to it for a long time.
4. Konna yuremakuttennno yadaa.
I don’t want to ride on such a jolting vehicle.
5. Norikaerannakya.
I have to change the vehicle.
6. Soreja son shiyou kashira.
In that case, let me do so.
7. Zutto ofutariga irrassharunowo tanoshimini shiteorimashita.
We looked forward to seeing both of you.
8.  Hai, wakarimashita.
OK, I undetstand.
9.  Nee, onaka cho suichatta.
Hey, I am super hungry.
10. Sonnani isoganakutemo i to omounn desukeredomo.
I don’t think you have to hurty so much.
11. Anon, gyunfun dato omoimasn.
Well, I think they’re cowpats.
12. Negaigoto kakemakuritte yatsu ...
I make lots of wishes.
13. Un ima negaigoto shichatta.
Yeah, now I’'ve made my wishes.
14. Hoshiimono atte.
I wish to have something.
15. Kore kinzitte moraeruka donka wakaranain desukedo.
I don’t know if you like it or not, but ...
16. Dakara ne, imanara ne, nandemo Ratteagerarerunnda.
So, I can buy you anything.
17. Ki wo kittara, kanarazu, motonoyouni chitsana ki wo neteik.

If we cut a tree, we should plant a seeding.

18. Soshite sore wo sodatete iku.
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Then, we should grow them.
19. Haitte it?
May I come in?
20. Nobotte kite tsukare chatta.
After climbing, I’'m tired.
21. Dakara saa, ammari otoosan tokatte yoku wakannnai dayo ne.
So I don’t know what fathers are.
22. Mama to oneechan to 3utto sanninde kurashite kitajan.
Because I've lived with mum and my sister.
23. Dakarasaa omotidette ammari nainda yone.
So, I don’t have lots of memories.
24. Demo papaniwa kaoga kaoga omoidasenain daa.
But I don’t recall my Dad’s face.
25. Itsumo aitakkutte saa.
I do want to see him always.
26. Aitakutte shonganai noni saa.
I really wish to see him but ...
27. Aitainoni sa, shinjimae nante icchannnda.
I want to see him but I say, “You should die”.
28. Choo omoun dakedo ningen igai nomono mo aisanakya ne.

I really think we should love other things than humans.

In all the cases above, the English translation includes the first-person
pronouns (underlined). In some cases, the first-person pronouns can be
added in Japanese without changing the meaning in a drastic way (3, 4,
6,7,9,12, 14, 15, 10, 20, 21, 22, 23, 24, 27), though the nuance may
change a little. By adding the first-person pronouns, these portions are
more assertive or emphatic. On the other hand, in other cases (1, 2, 5,
8,9,10,11, 13,17, 18, 19, 20, 28), adding explicit first-person pronouns

may make the utterance strange.
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The following list shows the portions with explicit first-person

pronouns.

1. Atashisaa, sakkikara fushigini omottetan dakedo.
I had wondered a while ago.

2. Moo, atashi sa
Well, T

3. Moo atashi,
I

4. Nee, oneechan atashi yadaa moo konnanotte

Hey, sis, I don’t like this.
5. Watashitachi wa utbun omachi shite itandesn.
We waited long for you.

6.  Watashi, gakkaiga arnkara ne.

I’ll have to attend the conference.

7. Atashi, mon kaeru

I want to go back.

8. Atashi kaerumon ne.
Il go back.

9. Yappari kaeru, Atashii.
Yes, I'll go back.

10. Boku wa izen nibonni, kankyo no benkyo woshini sannen hodo ryngakn

shitakotog arundesuga.

I studied ecology in Japan for three years.
11. Boku wa gakkouni ittekuru yo.

I’ll go to school.

12. Atashi konnani jagaimo gane oishiitte shiranakatta wa.

I didn’t know potatoes are so delicious.
13. Boku mo ima kitatokoro desn.

I myself came here just now.
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15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.
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Dyaa atashi saa kono sougen kono nobara konoaida ne maa-chan to isshon:
kita noyo.
Well, T came to this prairie, this field, with Maya, the other day.

Atashi daisuki nano.

I love this.
Boku mo desu yo.
I love this, too.

Watashi, docchikato into antano ho akkere kaette, hikkuri kaecchan

Youna kiga surunkedo.
I rather feel you will be knocked over.

Atashi imamade konnani kokorono komotta presidentte morattano

hajimete nanda.

T've never had such a heartfelt present.

Atashi sa konoaida chone baitode tammari okane moracchattan dayoo.
I got lots of money for my part-time job the other day.
Atashi mo sa kawarini nanika katteagern yo

I can buy you something in return for it.

Boku no hoshii mono?

What do I want?

Boku no hoshiimono wa ne.

What I want to have is ...

Chiisai kedo watashi dairuki nanda.

It’s small, but I love it.

Watashitachi oneechan to mou ato mikkagoni kaeranakucha ikenaijan
We’ll have to be back in three days, so ...

Boku ga deattekita ookuno nibonjinno nakade ichiban shojikide soshite
kokorono utsukushit hito desu.

You have the most honest and most beautiful heart that I've ever
met.

Watashi, kokonisa nokosashite moraouto omounnda.
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I decided to stay here.

In the above list, all the utterances include first person-pronouns, but
thirteen (whose numbers are in bold print: 1,4, 5,7, 8,9, 10, 11, 12, 14,
17, 18, 19, 20, 23), which is 50% of the 26 portions, do not have to
have the first-person pronouns, meaning the utterances are possible
without them. These seem to have the pronouns in order to highlight
the first-person nature of the utterances. On the other hand, the first-
person pronouns are mandatory in the rest. In order to clearly
differentiate among the cases where the first person pronouns are
mandatory, or are not necessary, or cannot be placed, further examination

will be necessary.

4.2 Second-person Pronouns

In order to answer research question (b), all the portions with
second-person pronouns are listed below. There are 32 cases altogether
and 18 cases (56.3%) have no uttered second-person pronouns, while
14 cases (43.7%) have uttered second-person pronouns.

The following is the list of portions without second-person

pronouns.

1. Nepal, tte goxonji desuka.
Do you know whete Nepal is?
2. Mou, norikaerareru kara.
Now you can change the vehicle.
3. Sonnani nagakuwa noranaikara daijonbu yo.
You’ll be fine as you don’t have to take a ride for long.
4. Hee, donna mono kauno.
Oh, what kind of thing will you buy?

5. Kuichigirarechan wa yo.
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6.

10.

11.

12.

13.

14.

15.

16.

17.

18.

Linguistic Relativity in Rakugo Translation

You’ll be eaten.

Are, Nepal no hito nandesho. Hee, nihongo shabererunnda.
Oh, you’re a Nepalese, are your Oh, you can speak Japanese ...
Korette mizutte iwanai.

You don’t call this water.

Oi, maya, maya, yokosan wo sorosoro oRoshiteageta honga iinnjanai kana.
Hey, Maya, Maya. You should wake up Yoko.

Oreini [niramekko] shitekurette?

As a thank-you, do you want me to play a staring game?
Yooku warattekurern wanee.

You laugh a lot, don’t you?

Isshoni ikagadesuka.

Why don’t you have them?

Matta?

Have you waited long?

Nanika negaigoto shitanndesnka?

Did you make some wishes?

Kore kiniitte moraernka douka wakaranainn desukedo.

I don’t know if you like it or not, but.

Moratte moraemasuka

Do you kindly receive it?

Nanika hoshizimono aru?

Do you want something?

Nani icchateru noyo.

What are you talking about?

Crystal no koto, itomeyonto shitatte dame yo.

You cannot get Crystal.

In contrast to the cases of the first-person pronouns, explicit

second-person pronouns are not acceptable as natural Japanese in any
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of the cases above. In fact, there are different types of pronouns in

Japanese which correspond to the English “you”; however, the most

common pronoun gxata or anta s sometimes regarded as derogative

(Lydia Sugawara, personal communication, August 2007). Instead of

pronouns, people’s names or social positions or roles are used. Thus, all

the cases above could accommodate names or social positions, such as

Onmneechan (big sister).

6.

Atashiz, oneechansa
I, you, sis..

Nee, annta annta

Hey, you, you.

Yoko-san norikae masnka.

Yoko, do you want to change the vehicle?
Anta sukinee

You really like it.

Aunta dokkani switch motterun janai no?

Do you have a switch or something somewhere?

Apnata wa subarashii hito da.

You’re a really wonderful person.

Demo Anata wa murajn no kodomotachi wo, otoshiyoriwo, keganinntachi

made yorokobasete kuretaja arimasenka.
But you pleased the children, the eldetly, and the injured people

in the village.

Anata no ikutokoro kodomotachi no akarui waraigoede michiteirn.

There are lots of happy laughing of children wherever you are.

Anata wa nihonhe kaette wakarnkotono dekinai otoshiyori ya keganinn
ya kodomotachi ni

I’d like you to give your happy and beautiful heatt to the eldetly,
the injured people and the children.
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10. Anata no akarni kokoro wo utsukushiku tadashii kokoro wo todoketeagete
moraitain desn.
I would like you to convey your cheerful heart, your beautiful
heart and just heart to them.

11. Nani ittennnoyo annta

What are you talking about?

12, Annta mitaina ne. wagamamana monoga kokoni nokotte donshiyontte
iuno yo.
What on earth are you, such a selfish person, going to do staying
here?

13. Aunta nanka otto Raeritai kaeritaitte wagamama bakkari ittete
You just said you wanted to be back all the time.

14. Aunta nankane nanka takuranndenn janai.

You’re just planning something.

Just as the cases without uttered second-person pronouns cannot
have second-person pronouns added, in the cases with uttered second-
person pronouns there seems to be no option for omitting the second-
person pronouns. In other words, all the cases in the above list need
second person pronouns. In some cases, such as number 1, the social
role or status is addressed instead of the second person. Watanabe
(2007) points out that the deictic center moves to the social world by

addressing the second person with his or her social role or status.

4.3 Discussion

The first and second-person pronouns in rakugo translation can
be interpreted using the theory of linguistic relativity (Sapir 1921; Whorf
1956) and the notion of high-context and low-context society (Hall
1976). Japanese mores (Kuwayama 1992; Lebra 2004) may facilitate

the interpretation as well.
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Regarding the first-person pronoun omission, the first explanation
may be made using the notion of high-context and low-context society
(Hall 1976). Based on the idea of a typical high-context society, Japanese
people may be economical with the length of the utterance when the
information is regarded as obvious. In case of first-person pronouns,
when the individual talks about him or herself, listeners should know
about whom that individual 1s talking. Therefore, the first-person
pronouns are not supposed to be uttered, especially in the culturally-
colored rakugo script. Second, the theory of linguistic relativity may
explain this phenomenon. Based on the idea of linguistic relativity,
language may classify experience, reflect actions and shape a person’s
worldview. Thus, the linguistic system of Japanese that allows its speakers
to omit first-person pronouns may classify their experiences, reflect
their actions and shape their worldview (Whotf 1959). It is hypothesized,
consequently, that Japanese people perceive their existence in a less
self-centered and other-reference oriented way in Kuwayama’s terms
(1992).

In the case of the mandatory utterances of first-person pronouns
in the rakugo script, atashi, the informal version of the first-person
pronoun, is more frequently used than the formal version watashi. Yoko,
the main character in this rakugo script, uses afashi and many of the
utterances, including the mandatory first-person pronouns, are Yoko’s.
In this rakugo story, Yoko represents a different type of woman from
traditional Japanese women who value reticence and are less self-centered.
Kyoraku, the author of this rakugo script, seems to have the intention
of projecting Yoko as an assertive and less typical Japanese. Yoko’s
language seems to successfully reflect her view of life, which is implied
by the theory of linguistic relativity. In rakugo, where one person
performs the roles of a number of characters, the language is expected

to reflect the characters’ actions and shape their outlooks.
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The omission of second-person pronouns predominates in the
interrogative utterances. As with the omission of the first-person
pronouns, the notion of high context (Hall 1976) may provide an
interpretation for this linguistic phenomenon. In the dialogic interaction,
mnterrogatives are obviously directed towards the second person in general.
Therefore, in Japanese, where fewer utterances are preferred and a lot
of information is presumed to be known, second-person pronouns are
unlikely to be used. The common pronoun of arata and anta, which are
less formal versions of afata, are sometimes regarded as derogative, as
has been pointed out by Sugawara (personal communication, August
2007), a Peruvian living for a long time in Japan. In the rakugo script
used for the present study, in addition, the Nepalese characters show
negative reactions when referred to as anta. Instead of using the second-
person pronouns, Japanese people use the person’s name or their social
roles or statuses, such as oneechan (“big sis”). As posited by Watanabe
(2007), using social roles in addressing the second person may change
the deictic center to the social world. Lebra’s (2004) notion of having
two sides of being in one individual, that 1s, the “subject I’ and “object
me”, may interpret the positionality of the interlocutors, which validates
the theory of linguistic relativity. More specifically, using the person’s
name or social role reveals the way in which Japanese people situate
themselves in dialogic interaction, which means that language influences

perception.

5. Concluding Remarks
The present study, focusing on first and second-person pronouns

in the process of translating a rakugo script in Japanese into English,

clarified the research questions as follows:
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(a) First-person pronoun omissions appear in more than half the
cases where the English translation needs first-person pronouns.
Moreover, half of the omitted first-person pronouns cannot be uttered
in natural Japanese dialogic interaction. In the rest of the cases where
the first-person pronouns are used, approximately half of them cannot
be omitted.

(b) Second-person pronoun omissions appear more frequently
than first-person pronoun omissions. Additionally, the second-person
pronouns in Japanese are regarded as derogative and names or social
roles are used instead to address the dialogic interlocutors.

(c) Linguistic relativity, including the notion of the high and low-
context society, and Japanese mores seem capable of interpreting the
linguistic phenomena of first and second-person pronoun-use revealed
in the process of translating the rakugo script.

For further study, a more minute analysis regarding first and
second-person pronouns in the context of the rakugo script could probe
the in-depth mechanism of the linguistic system and clarify the
inextricable relationship between human universality and linguistic
relativity. This could be done through a thorough examination of the
literature on linguistic relativity from multiple perspectives, such as Slobin
(1996, 2003) and Gumperz and Levinson (1996).
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Naturalization as a
Translating Strategy:
On Target Cultural Items
in the Source Text

Zhou Jing & Yuanjian He

Abstract

This paper investigates how naturalization is adopted as a
translating strategy across four Chinese multiple texts rendered
from the same English source text. Naturalization is a method of
translating target cultural concepts embedded in the source text
by encoding them in their original target language forms. It is a
domestication process which aims to minimize the strangeness
of the foreign text to the target reader. It is found that
naturalization is a prominent strategy for translating target
cultural concepts from the source text, and that its deployment
is determined by the relevant target context and the knowledge

system of the translator.

1. Introduction

Since ancient times, different cultures have found ways of crossing

mto each other. It is more so than ever in contemporary times with the
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rapid development of material culture. For example, books published
in a foreign land may often refer to or describe Chinese cultures and
customs. When these books are translated into Chinese, the issue arises
of how to translate the Chinese cultural concepts therein. In theory, the
“know-how” lies in the knowledge system of the translator and in the
pragmatic factors in the translation process.

Naturalization is a translating strategy whereby target cultural
concepts embedded in the source text are encoded back in their original
target language forms. For instance, “ AZE{ T4 E | 0 B[ |
is a Chinese folk rhymed saying in the Han Dynasty first quoted in an
essay by Yang Hui ({Eﬂfﬁ) Early last century, an American named Frederic
B. Loomis (1873-1937) visited his friend in Beijing and saw an inscription
of the rhyme in the friend’s garden. He asked his friend to translate it
mto English for him and the English translation later appeared in his
book Iz a Chinese Garden (Loomis 1942). The English translation is “Enjoy
yourself. It’s later than you think”. When Hu Shi ({§}{ji) was serving as
the Chinese ambassador in the United States, he was asked to translate
this English saying into Chinese. So he rendered it as “[J] G HRIGEE -
HIFA{SE 5. According to Huang Wenfan (&5 32if) (1993: 11-13),
Hu’s translation is only paraphrase, but a true Chinese translation (in
this case) should restore the original Chinese rhyme. Such restoration in
translation is one kind of naturalization.

Let us look at an example of naturalizing Chinese into Latin or
English. “Ars longa, vita brevis” are the first two lines of a Latin
translation of an aphorism by the ancient Greek physician Hippocrates
(BC 460-377). The words have long being rendered in English as “Art
is long, life is short”. A literal Chinese translation would be “ A\ =%
Wi #iffif 77, or a more metaphorical version “ A\AEEAEE » E4{iy
T-FK”. " If the latter version is to be translated into Latin or English,

no other strategy but naturalization would be appropriate. It proves
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naturalization is indeed an important strategy in back-translating target
cultural concepts from the source text.

In fact, naturalization can be found everywhere in translation.
Toponyms and anthroponmys such as “the Great Wall/ F3i; the Yangtze
River/f&{1; Mao Tse-tung/ 1% #; Chiang Kai-shek/j{%77 {1 are the
best known examples. But for the less commonly used toponyms and
anthroponyms, the translator has to engage in some research. In theory,
naturalization should be an appropriate strategy to adopt when target
cultural concepts appear in the source text. However, there has not
been much attention paid to it in the literature. In the following I will
first look into how naturalization is used in four sets of examples from
parallel bilingual databases. I will then initiate theoretical discussions of
how naturalization may be understood as a translating strategy in the

translation process.

2. Naturalization in
Multiple Target Texts

The parallel bilingual databases contain one English source text,
The Joy Luck Club (Amy Tan 1989) and four multiple Chinese renditions
by Yu (1990, Taipet), Tian (1992, Shenyang), Wu et al. (1992, Hefei)
and Cheng et al. (1996, Hangzhou).

From the databases, a total of 145 passages describing Chinese
cultural concepts are collected from the English original, together with
four separate Chinese translations. The data in relation to how the target
cultural concepts are translated produce the following statistics (where
Natur stands for naturalization, Trans for trans-coding, Para for

paraphrasing and De/ for deletion):
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Natur Trans Para Dele
Yu 37/26.21% 106/73.10% |0 1/0.69%
Tian 50/34.48% 90/62.07% 4/2.76% 1/0.69%
Wu 38/26.21% 106/73.10% | 1/0.69% 0
Cheng | 58/40.00% 52/35.86% 11/7.59% 24/16.55%

As we see, naturalization and trans-coding ate the two most predominant
strategies. The deployment of naturalization varies from 26% to 40%,
while that of trans-coding ranges from 35% to 73%. If counted as a

whole, the four translations together show the strategies deployed as

follows: @
Natur | Trans | Para Dele
Target cultural concepts (580): 184 354 16 26
Proportion (100%): 31.72% | 61.03% |2.76% |4.48%

Naturalization across the four versions is 184 instances (31%) out of
580 (100%) in total. This shows that naturalization is a fairly frequent
option for the translator, though it is still used less often than trans-
coding.

In addition, from the perspective of a strategy used at any one
time, naturalization covers 60% of all cases, accounting for 87 cases

out of 145 in total, as shown below:

naturalization

used in all 4 TTs In3TTs | In2TTs | In1 TTs | Total

145 cases: 12 18 28 29 87
Proportion o N 0 o .
(100%): 8.28% 12.41% | 19.31% | 20.00% | 60.00%
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Based the above statistics, it could be safely generalized that the

prominent use of naturalization indicates that it is an effective strategy

to translate target cultural concepts embedded in a source text. Let us

now view some of the examples.

Examples of naturalization being employed in all four translations

are:

©)

)

®)

“An-mei, we have made your dying clothes and shoes for you.
(Tan, 47)
‘L RO T IR AR o - " (Yu, 36)
“Zitg > IRV T 82K 858 > - " (Tian, 38)
LG o TR T SRR > o " (Wu et al., 34)
"t - BB R A T " (Chengetal,
37)

They say this is what happens if you lack metal. (Tan, 63)
flFIRS AR R AR (R A > oo (Yu, 54)
s s sk i - (Tian, 56)

fli{FIRR R B A SEER » - (Wu et al., 50)

s Ft PRS2 - BB PRI EIE - (Cheng et al,, 55)

“This mirror sees that mirror—haulel—multiply your peach-
blossom luck.” (Tan, 147)

I8 ST IS T W ——F T | BRI BLE
5" (Yu, 151)

SRR ESEESET » 177 | BT FR - (Tian,
151)

“3E BT HEMOE AL ERISET - 4F T | EREBERAYBELE
SERE N - 7 (Wu et al,, 139)
EHSlRRERR - “FlE S TR SR AP m St Tk figs 1 o 5l
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O T R L BEHE{ETE - 7 (Cheng et al,, 140)

2

As we know, “dying clothes and shoes”, “lack metal” and “peach-blossom
luck” are not native English expressions. They originated from traditional
Chinese culture and were borrowed into the English text. All four
translators rendered those concepts via naturalization, though such
uniformed cases are few.

Most cases of naturalization are found in one translation or
another—namely, naturalization by at least one translator. Examples

are:

4) ... this was her fate: to stay lost on the moon, ... (Tan, 51)
It R AT E > - (Yu, 75)
sagb R amE © BOREEHsEs A e e (Tian, 77)
a st atiryanE - JPEEE  FAR—SREASLE
(Wu et al., 70)
I E R AR (e H 78 RS RS A S o - (Cheng
etal., 72)

(5)  Help us stack the tiles and make four walls. (Tan, 34)
LR AsEL R > RIRPYEE < (Yo, 21)
ABFRASRAE - FREPYEE < (Tian, 20)

FI M L » HERPUESRE - (Wu et al,, 22)
RS TRAM > 0 OREHERPYSRSS < (Cheng et al., 21)

In (4), “her” refers to Chang’e (ﬂﬁ"‘;ﬁ}“k‘) and in this context, “to stay lost
on the moon” has a Chinese cultural connotation. Thus, “Ji it F =9 is

a translation by naturalization, while the other translators use paraphrasing.
In (5), only “/FHEIEHLZKE” is a case of naturalization, while the other

translators use trans-coding. More examples are:
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(6)  “An earth horse for an carth shee,” (Tan, 50)
i 1357 ki 5 SRIRERIEE " (Yu, 40)
AR > A o e " (Tian, 43)
S e 7 (Wu et al,, 38)
"B SRR IEN R - SR e " (Cheng et
al., 42)

(7)  No, it’s not true what some Chinese say about gitl babies being
worthless. (Tan, 50)
(Deletion) (Yu, 40)
T o WG BT © BT (S
(Tian, 42)
— e AGR - 2 Y FEHA - - (Wa etal., 38)
LA I 2GR TR T » SUTEHIACS — AT » -+
(Cheng et al., 41)

In (6), “E =" involves naturalization, “(Hh) FSFC (HE) == is a case
of trans-coding and “EEIEHEL <57 is a paraphrase in a
metaphorical sense. In (7), “Zef% FElG#E 77 and “5% Y 02 A H”
are cases of naturalization while “ZZf% -~ $%” involves trans-coding.

Deletion is found in Yu’s version. Further examples are:

(8) ... except to say “Pung!” or “Cht!” when taking a tile. (Tan, 24)
U TR SSERRR—6) HE LT B 1517 - (Yu, 10)
A TTIER “z" W "R WY - (Tian, 10)
PROTEREsRg, — 8 "5 ~ “0g” Sb o - (Wu et al, 8)
PR TR R (R s g o e (Cheng
etal,9)

(9)  “You are the son of a mother who has so little respect she has
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become 77, a traitor to our ancestors. (Tan, 44)
“URRIES 5T o M TS oo (Yu, 32)
MR IR T T - (RS nie (HE) - FR{12R
(RCH © (Tian, 34)
{REEUR(EA RN - JSHEASE ~ SHHFEAEZA « (W
etal, 31)
RS fEfARTERY - SEAVE TR - A - S50
S AGEN 2 © (Cheng et al., 33)

In (8)-(9), “pung”, “chr”, “ni” are Chinese pronunciations of the
characters “fill”, “llz” and “3i” respectively. Similar cases are found
elsewhere in the source text and are considered to be the unique
“Chineseness” of Tan’s fiction (cf. Huntley 1998). Naturalization seems
to be a spontaneous method to translate these Chinese pronunciations.
As shown in (8), only “F=” involves trans-coding of the sound. In (9),
“become 77’ is naturalized in three texts as “[FilfiZr”, “ 50 ANE” and

“jE&i%E” and only one text uses paraphrasing.

3. A Theoretical Discussion

In theory, naturalization is part of the domestication process which
aims to minimize the strangeness of the foreign text to the target reader
by transforming source cultural concepts into target cultural concepts
(cf. Venuti 1995, 1998). An example close to home: in the 1980s,
Shakespeare’s plays like Hamlet and King Lear were translated into
Cantonese and put on stage in Hong Kong, They were performed just
like Chinese plays because the time and places of the plays were set
against a Chinese historical background. The names of the characters

were in Chinese too. The language they spoke and the costumes they
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wore are all appropriately modified in a Chinese manner (cf. JikEED,
Z5855, 1992; [iE(E, 1992, £70E, 1992). The tendency toward a
domesticated translation of English dramas into Cantonese is one of
the most prominent features over the last three decades in Hong Kong
(Fong 2009). Technically speaking, if the translator consciously or
subconsciously uses naturalization in translation, the target text would
be more domesticated than otherwise. In this sense, translating via
naturalization has the effect of domestication.

The translator is a member of both the source and the target
speech communities. When concepts in the source text originated in the
target speech community, naturalization would be the most economical
encoding option for the translator. But observations of real translations
indicate, as we have seen above, that trans-coding is more often used
than naturalization. The question is why there 1s such a discrepancy
between theory and practice.

Translation can be seen as the result of the bilingual processing
going on in the brain of the translator (Diamond and Shreve 2010). All
components of the cognitive system (i.e. motor-sensor system,
articulatory-perceptual system, language faculty, conceptual-intentional
system, memory system, etc.) may be interrelated during the process.
Input received by the motor-sensor system and the articulatory-
perceptual system is first encoded from its linguistic carrier via the
language faculty, and then interpreted accordingly by being given a
“mental representation”. In other words, something is interpretable to
us because it is given a “mental representation” in our brain. This “mental
representation” is then encoded in another carrier and verbalized. If
only one language is involved in the process, the listener will understand
the meaning received after decoding. But if the input needs to be
translated, target encoding will follow the source decoding. In this situation,

the act of “conceptual mediation” must take place in the brain of the
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translator, whereby the mental interpretation given to the incoming source
text 1s properly negotiated, shaped and projected, as it were, into one
that 1s given to the outgoing target text as conditioned by the cultures of
the target speech community and the pragmatic factors of target texts.
The “mediating-encoding” process may go back and forth several times
(de Groot 1997).

Though we cannot see the translating process in the translator’s
brain, the encoding data from the target texts provide cognitive evidence.
Empirically speaking, naturalization appears to be a spontaneous strategy
for the translator (87 cases out a total of 145). But it does not mean
that every target cultural concept in the source text can be naturalized.
Whether or not the source text can be naturalized is conditioned by two
factors: the knowledge system of the translator and the contextual factors
of the target text.

The knowledge system puts limits on the translator’s encoding
options. This system, varying from one person to another, is reflected
by the performance of memory systems. The prerequisite for verbalizing
target cultural concepts via naturalization is that the translator has to
have a stock of source-target form pairings in his/her memory. Such
concepts are ethnically unique, including idioms and allusions, literary
quotations, proverbs, colloquial expressions and so on. It takes time for
the translator to stock a sufficient number of concepts in memory via
language performance. Once the concepts become part of his/her
knowledge system, they could be retrieved when needed. If the translator
does not have a performance-viable stock of necessary concepts in
memory, without doubt he/she cannot retrieve anything at the time of
need. In theory, we could assume that the translator’s bilingual grammar
is fairly good, but his/her bilingual performance may be restricted by
the memory stock. During the translating process, if a target cultural

concept is stored in the translator’s memory, it can be retrieved in the
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use of naturalization. If not, other strategies will have to be used, like
trans-coding, paraphrasing or deletion. For example, “fHfifif< 5
9% has become “stack the tiles and make four walls” in the source
text. If the translator does not know or cannot remember the Chinese
expression, it is likely he/she will trans-code the English text into “HEf
[# > IR PYEIES” as shown in (5). In a strict sense, language is simply
the linguistic vehicle of concepts. If the translator does not know an
encoding option, it implies that he/she does not have the corresponding
concept. In this case, trans-coding becomes the most economic method.
More examples are (10)-(11):

(10) “Your sisters have already gone to see Old Mr. Chou,” my

mother would whisper in Chinese. (Tan, 1806)

“RAYER PSR T A A T o " IRAGE P SOEE A R
26 < (Yu, 200)

“MHIAMCARREAERT 7 BEBIHNGEE SR B IER © (Tian,
198)

IMEHEFCEREL T - fREAREN 27 REH R
HisFHEEE #HRER - (Wu et al,, 183)
(Deletion) (Cheng et al., 185)

“Old Mr. Chou” is translated into “[&ZY” in both Yu’s and Tian’s texts.
Both translators recognize that “Old Mr. Chou” is a target cultural
concept. On the other hand, Wu’s text renders it as #45Y, which
involves transliteration (i.e. a trans-coding based on sound). There is no
translation in Cheng’s text. It is clear that the last two texts have ignored

the cultural dimension of “Old Mr. Chou”.

(11)  They were jobs held by families from Canton and Toishan and
the Four Districts. (Tan, 261)
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SESE TR - LRI A SR 5 R R Y

(Yu, 287)

iESE T{EEMEERE R ~ fb LIFIPY A — e 0L
(Tian, 283)

KT fEEEN ~ gl - PsEzRayZ2EE » ----- (Wu et al,,
262)

LA - AZHRER AFIALLABBETRS » - (Cheng et
al., 255)

“£1L, and the others are

Only one translator naturalizes “Toishan” as
mistranslations. In fact, if the translator knows anything about the
Cantonese immigration to the West coast of the United States and is
familiar with the Cantonese language, the name of the Romanized
Cantonese city can be easily rendered as “aL

Now, with regard to the contextual factor that conditions the use
of naturalization, it is well known that the target text has its own context,
which is very different from that of the source text. This leads to re-
contextualization in translation (Nord 2006; House 2006). For this
reason, if translating via naturalization fails to create semantic coherence
within a particular context, the translator may have to seek an alternative
strategy.

As we know, the Chinese cultural concepts described in The Joy
Luck Club are supposed to be alien to the intended English-speaking
reader. In many places, the author simply explains those Chinese cultural
concepts in English, creating a context of its own, and this makes it
difficult for the English text to be naturalized. Alternatively, trans-coding

is the option, for example:

(12) Later I would see him at red-egg ceremonies when one-month-
old boy babies were given their real names. (Tan, 52)
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Hitk - IRELERNIF i A dp 48 FL R EEF -
(Yu , 43)

P2 > PO - ASRAE Rl S FIBRE AT “FLEET

I« (Tian, 45)

stk > ARG —(HANY NPT - FERLE - fiEiH
I Peths FLFfh o (Wa et al, 40)

FF—REAE ARSI BT I > (Cheng et al., 44)

(13) ... then to a whole assortment of what I’ve always called finger
ies—thin-skinn ries filled with ch rk, beef,

shrimp, and unknown stuffings that my mother used to
describe as “nutritious things”. (Tan, 32)

i A B 25 Ak | AR —— i R IEAEIAL ~ AP IA ~ AT
IR “EERRYT AR AIAAAYES o (Yo, 18)
A SCARER R SR NIZATRS | Horp—RERAERIZ
WY PSR —— MR R - BEImAFEA - A - K
92 - A LR o BENCEAS A 0 BRSBTS o TR
AUEfE “ETErLS ¢ (Tian, 19)
P G T TR AR B R L PR R P
ST M Co o 1 54 s B LN = (£ AR ES KAV WS
fei » SRS R “ihin” AP o (Wu et
al., 17)
A AR Ry e AR RpY > R o MR
HYRZ (R » SEm e TR s AV © HFAAINE - FAISE -
= o ERERAHAT > RN I TR EE
i (Cheng et al., 18)

In (12), only “JiH 4§ is a case of naturalization and the explaining
English text becomes redundant. The other three translations are cases

of trans-coding, literally delivering the source text in the target form. In
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(13), all translators use trans-coding, but if one 1s familiar with Cantonese
cuisine, one knows that “finger goodies” simply refers to a type of dim
sum (£h() called “f5K5” (rice noodle rolls or cheong fun). But if the
translator naturalizes it in that way, he/she has to delete the explanation
in the text, and this changes the relevant context. It appears that
naturalization is very concise, but a little short of giving the full context.
In comparison, trans-coding offers the full context but misses the precise
point. It remains to be better understood how the knowledge system of
the translator and the contextual factor condition the use of naturalization.
In addition, whether there are more factors at work needs to be further
studied.

Besides naturalization and trans-coding, which account for
92.75% of the strategies used, paraphrasing (2.76%) and deletion
(4.48%) occupy a very small percentage. This can be easily explained.
Firstly, the Chinese cultural concepts in the source text are already
paraphrased in English in the first place. And translating the relevant
source text becomes either trans-coding or naturalization, as illustrated
in examples (12)-(13). In other words, because the source is ready a
paraphrased text, trans-coding it in Chinese is in a sense backward
“paraphrasing”. Secondly, deletion in translation is as a rule the last
resort, and it often happens when the translator adopts the strategy of
rewriting. This is in fact the case with Cheng’s text (see f2 /5, 1999:
285), which has a significantly higher proportion of deletions (16.55%)
than the other three texts.

4. Concluding Remarks

Modern translation studies are empirical and descriptive in nature

and offer explanatory benefits for researchers and translators alike. In
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theory, patterns or tendencies shown by translating strategies can be
viewed as cognitive signatures of the translator (cf. de Groot 1997; Bell
1998; Paradis 2002, 2004; Alves and Magalhaes 2004; de Groot and
Christoffels 2007). In this regard, the present study on naturalization as
a translating strategy has two findings. Firstly, naturalization is a
prominent strategy for translating target cultural concepts from the
source text. Secondly, how the translator may deploy naturalization as a
translating strategy depends on his/her knowledge system and the
contextual factors of the target text. These findings can be beneficial to
translation teaching since we are in the era of information technology
and cultures are interacting ever so much more closely with each other

than before through online translation and so on.

Notes
I Ttwas translated by Guo Moruo (F[1{#44), but this still has to be ascertained.
Pl 4 x145=580 examples are collected.
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Socio-cultural Contexts
in Translation:
A Case Study of the Singapore
Prime Minister’s Public Speech

Susan Xu Yun

Abstract

If one were to investigate socio-cultural contexts and their
impact on translation strategies and quality of translation in an
age of globalization, there is probably no better place to delve
into this topic than Singapore. Multilingual texts are an integral
part of everyday life in this multi-cultural and multi-racial
society. This paper enquires into a National Day Rally speech by
the Prime Minister of Singapore and analyses its text type, text
function and translation. The script and its translation are closely
examined and categorized according to their functions and topics.
House’s “analytic framework for analysing and comparing
original and translation texts” is adopted to examine the sample
texts. The theoretical basis of this project is Hallidayan Systemic
Functional Grammar. Through a contrastive analysis of the source
text and its translation, this paper aims to examine the
interconnectedness between the surface-level linguistic

descriptions and the socio-cultural context at three levels: genre,
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register and discourse. It will consider how the socio-cultural
contextual values affect the way the translation is being carried
out. The paper will end with a discussion of how to use the insights
from this study as parameters to explain the phenomenon of

translation and assess the quality of translations.

Introduction

Singapore is well-known for its bilingual education policy and
harmonious multi-racial environment, coupled with its economic success.
Multilingual texts are an integral part of everyday life. The city-state
boasts a large pool of bilingual and cross-cultural communicators, many
of whom have experience in translation or dealing with translation (e.g.
editing, reading or proof-reading translations). Nonetheless, there has
been constant public outcry over the poor quality of translations in
many aspects of the society, including the public service, media and
newspapers. While such criticism may be subjective and intuitive,
mterestingly there has hardly been any study done by translation scholars
to investigate what constitutes a good translation in the unique socio-
cultural context of Singapore. Given Singapore’s demographic
composition, which consists of a large bilingual population who may
share a common socio-cultural background but differ socio-politically,
it is important to develop a translation evaluation model that enables us
to examine the interconnectedness between surface-level linguistic
description and the socio-cultural context for both the original text and

the translation.
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Literature Review and
Theoretical Framework

There are three major approaches to translation evaluation (Colina
2008: 99-101). Experience-based and anecdotal approaches “tend
to be ad-hoc scales developed for the use of a particular professional
organization or industry” and evaluate the translation mainly based on
the experience of the language users. Reader-response approaches
“assess the quality of translation by determining whether readers of
the translation respond to it as readers of the source would respond to
the original”. Functional pragmatic approaches made a breakthrough
by “shifting the focus from counting errors at word or sentence level to
evaluating texts and translation goals, giving the reader and
communication a much more prominent role”. Apparently, the functional
pragmatic approaches fit better into the research goal of this paper
than other two approaches as they “explicitly take account of the
interconnectedness of context and text because of the inextricable link
between language and the real world in meaning making and in
translation” (House 2001: 247). In particular, House’s “analytic
framework for analyzing and comparing original and translation texts”
has been adopted as the research procedure. When proposing this
discourse-oriented approach to evaluate translations, House (2001: 243-
244) argues that “translation is essentially an operation in which the
meaning of linguistic units is to be kept equivalent across languages”
and that “meaning is seen as emerging from larger textual stretches of
language in use, involving both context and (situational and cultural)
context surrounding individual linguistic units”.

House’s analytic framework is conceptualized on the basis of
Systemic Functional Grammar, which “is geared to the study of language

as communication, seeing meaning in the writer’s linguistic choices and
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systematically relating these choices to a wider socio-cultural framework”
(Munday 2008: 90). Systemic Functional Linguistics (SFG) is one of
the main functional theories of language developed in the twentieth
century. Unlike traditional linguistic theories and framework, SFG is
fundamentally concerned with meaning and places great emphasis on
the relationship between language and context. The major SFG architect,
M. A. K. Halliday (2004), argues that one cannot understand the meaning
of an utterance without any knowledge of its social and cultural context.
The relationship is bi-directional: one learns a language and learns to
use it through his participation in the cultural context in which the language
1s embedded; he learns about the culture through learning to use the
language. In other words, the more you understand the culture, the
easter you understand the text of that culture. “Culture is therefore a
means of transmitting language and language is a means of transmitting
culture” (Wignell 2010).

Introducing two terms, namely, Context of situation and
Context of culture, Malinowski argues that text can only be understood
in relation to both these contexts (Wignell 2010). Context of situation
refers to both the verbal and non-verbal environment associated with
an instance of a text. Context of culture refers to the broader social
context which generates and validates/invalidates a text. Context of
situation determines the pattern of an individual text and Context of
culture determines the overall pattern of the text in relation to other
texts. In other words, “If you are not a member of the culture, you
cannot understand what it meant” (Coftin, Lillis & O’Halloran 2010:
16).

Martin (1984) proposed an Ideology—Genre—Register model to
illustrate the relationship between language and its social and cultural

context.
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Ideology

l Reflected in
Genre Context of Culture

l Expressed in

Register Context of Situation
l Realized in

Text

Figure 1: Ideology—Genre—Register model

According to this model, any text involves selections of ideology, genre
and register. The selection might be specific to that text but is generated
by meaning systems within a culture. Ideology refers to the “prevailing
system of belief within a culture (or sub-culture)”. It can be reflected in
the choice of genre. Gentre relates to “the cultural purpose of a text”
and is expressed in different text types with characteristic schematic
structure and lexico-grammatical patterns. Register refers to variations
in language according to use, whereby each type of text is defined by its
distinct linguistic feature. Register is closer to Language than Genre and
Ideology. While Register corresponds to Context of Situation, Genre
corresponds to Context of Culture.

Register comprises three variables: Field, Tenor and Mode. Field
deals with “what” type questions such as “what is this text about” and
“what 1s going on”. It refers to both the subject matter of a text and the
social institutions/activities which make the text relevant. Tenor answers
“who” type questions such as “who are the participants”, “who has the
right to speak”. It focuses on social relationship between/among
interactants. Mode addresses “how” type questions such as “how is the

text communicated” and “how distant are the interactants”. It refers to

72



Socio-cultural Contexts in Translation

the channel of communication, such as speech, writing, blogs, SMS
message, e-mail, telephone, radio, television, film, to name a few. The
three variables work together to contribute to a systematic description
of the Context of Situation concerning where a text is produced,
communicated and understood.

In the late 1960s, Halliday and his colleagues discovered a striking
parallel between the three register categories and the three broad areas
of meaning potential: ideational, interpersonal and textual as outlined

below:

Field «— Ideational «——— Transitivity
Tenor ~——— Interpersonal Mood

Mode

Textual ———— Theme

Figure 2: Register Variables and Metafunctions

All languages are organized around three broad areas of meaning
potential, known as metafunctions: “ideational” for meaning related
to the world of human experience, “interpersonal” for meaning related
to the interrelationship between the interactants, and “textual” for
meaning relating texts to one another and to their context. Ideational
meaning is realized in thematic structure; interpersonal meaning in
mood structure; and textual meaning in transitivity. The three
metafunctions are linked to register categories: field is associated with
ideational meaning because of the connection between the social
institutional activities they are involved in and the topics they are
discussing; tenor is related to interpersonal meaning in view of the power
relation implied in the process of exchange of goods and services or
information; mode matches up with textual meaning, for the channel

of communication influences the relationship between language and its
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context.

In summary, as Malinowski argued, one cannot understand a text
unless he knows about the context in which it occurs. The social context
involves people engaging in social activities (field), interacting with one
another (tenor) and using a channel of communication to do so (mode).
Above the social context is the cultural context which involves “purposeful
goal-oriented activities” or “culturally determined communicative events”
(genre).

When a translator translates a text into the target language, he not
only needs to understand the socio-cultural context of the Source Text
(ST) but also the socio-cultural context of the Target Text (1'T). This
paper taps into the concepts of ideology, genre and register and the
mteraction between register variables and meaning potentials and adopts
House’s Analytic Framework to analyze the ST and the T'T. It aims to
assess the functional equivalence which characterizes the phenomenon

of translation.

Research Method and Design

The study constitutes the first part of a research project examining
the role of socio-cultural contexts in translation in Singapore. Based on
House’s analytic framework, we adopt a bottom-to-top, or micro-to-
macro comparative analysis of the source texts and the target texts in
terms of their functional profiles. First, we examine the functional
equivalence between ST and T'T in terms of the three register categories
by scanning the sample ST and T'T for instances of equivalence or
difference. We then move on to compare the genre of ST and T'T by
identifying features representing the cultural context, in order to ascertain

whether generic equivalence is achieved. Finally, with insight yielded by
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the register and genre analysis, we hope to understand the ideology
behind the ST and ascertain whether it is captured and upheld in the
TT.

The ST chosen is a transcript of National Day Rally Speech (in
English) by Prime Minister Lee Hsien Loong on 29 August 2010. The
National Day Rally is an annual national event through which political
visions are conveyed and important policies are announced. The speech
was telecast live via all four official language channels and interpreted
simultaneously. The TT is the Chinese translation published in Lianhe
Zaobao, the leading local Chinese-medium newspaper with the second
largest readership in Singapore. The selection of ST and TT texts is
motivated by my observation that the NDR speech is a major milestone
in the social and political scene in Singapore and has a profound impact
on almost everyone living in Singapore. More importantly, both sample
texts exemplify the application of House’s Analytic Framework.

The ST is divided into four parts, labeled as Economy,
Immigration, Education and the Singapore Spirit. The TT is divided

mto 12 segments, to each of which a headline is attached.

Comparative Analysis of Source
and Target Texts

We shall start with a register analysis of the ST and TT to

understand their functional profiles.

Field
The ST text is a transcript of the speech and covers a wide range
of political and social issues on economy, immigration, housing, transport,

national service, education and the Singapore Spirit. Some of the issues,
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such as economy and education, are often discussed in NDR speeches.
Some topics, like the large influx of foreigners which has swamped
Singapore since 2000, are the latest hot topics which incur negative
feelings among a number of Singaporeans. The Singapore Spirit is a
new concept being introduced publicly for the first time. In general, the
speaker favours the use of a plain language and prefers easily understood
layman terms to a specialised lexicon. The TT retains almost all the
content of the ST but is divided into smaller chunks (i.e. 17 topics). Its

language is formal and precise.

Tenor

The speaker, the Prime Minister, is undoubtedly endowed with
the highest power and authority in Singapore. He is here addressing a
selected group of audience face-to-face in a formal conference setting.
His face-to-face audience comprises ministers, government officials,
business leaders, grassroots leaders, community and industry delegates,
student representatives, etc. However, his main audience consists of
millions of TV viewers who watch the live telecast of his speech. They
come from all walks of life with diverse social status, education and
even languages. Seemingly aware of the power gap as is typical in a
political context, the speaker makes many attempts to step down and
connect with his audience by adopting a friendly and chatty tone
tempered with witty humour. The objective is to close the gap and
appeal to the attitudes and emotions of the audience.

Though the identity of the speaker of the TT remains unchanged,
there seems to be a change in the relationship between the parties
concerned. The most striking change takes place with respect to the
readership, which consists of mainly Chinese-speaking citizens and new

immigrants from Greater China.
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Mode

The address was delivered in English in a university conference
hall and lasted about two hours. The speaker spoke in a relaxed manner
instead of reading from the script, occasionally referring to the written
pointers. The transcript captures every utterance with a total of 14,440
words. Powerpoint slides and other multi-media devices were used to
supplement his presentation. The “smaller” group of his audience listened
to him face-to-face and responded to his speech with facial expressions,
applause and laughter. But the “larger” group watched the live telecast
and there was hardly any interaction. In both scenarios, due to the
spatial distance, the interaction between the speaker and the audience
was mostly one-way.

The translation 1s fundamentally different from its source text in
that it is written, as contrasted with its spoken original. It was published
as a news report with a total of 24,000 characters in Chinese. Hardly
any interaction took place between the speaker and the reader due to

the written and asynchronous nature of the text.

Analysis of ST and TT
A. “On the Economy: To inform and encourage”

Starting with a positive outlook on economy, the speaker intends
to inform the audience of the country’s economic development and
encourage them to work harder. Evidence for this can be found in the

opening paragraph of the speech:

Example la:
Our economy has shaken off the recession and it is now booming. I

the first half, our GDP grew by 18 per cent yeat on year, one-eight. Lots
of jobs have been created, unemployment has gone down,

Singaporeans can look forward to higher wages and good bonuses.
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Last year, Singaporeans were very worried about the future, but we
have come through the crisis much better and much faster than we
expected. Everyone contributed, the unions, the workers, employers
and the Government as well did a little bit. So, thank you all for a job
well done. While we have come through, we should not forget what
has happened. We better learn some lessons from how we managed
the downturn because despite all our preparations and precautions,
sometime, somewhere, something will happen again and there will

be future crises and we should be ready for them.

In the first part of Example 1a, abstract nouns such as “our economy”,
“our GDP”, “lots of jobs”, “unemployment” take the theme position,
giving prominence to the topic of the economy. In the second part,

EEINTS

“Singaporeans”, “everyone” and “we” dominate the theme. The sustained
use of “we” imparts the idea of inclusivity and emphasizes the relevance
of the topic to the audience. Most thematic structures are unmarked.
The marked themes such as “in the first half” and “last year”, together
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with conjunctions such as “while” and “so”, organize the texts in a
temporal and sequential order. These are the typical textual patterns in
an informative speech.

It is evident that the speaker eschews arguments on the macro-
economy and focuses on issues that concern the individual in order to
engage the audience and make the subject matter comprehensible. A
few rhetorical devices such as “preparation and precaution” and
“sometime, somewhere, something” accentuate his message.

Let us now examine the Chinese translation:
Example 1b:

BB T SRR - BECIURES « 540 FF4ERA
AEAERMEELRAFRENNT 18% - WkiGth— BRI - HIB T ST
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S - St T T < T A TR G TR S0
164 -

BIAFAE S SEEHAEE « SEAFE TR - TA - EHIBOA
AL T » FME TSRS T 0 - 7elt - T
R ASRAE ] -

BRI R E K et 066 - DR SRR TR P T %0 DT
FELYS T » AL 6 R SRR IREBAING IS e
ﬁg o

The translation appears to be formal and concise. Textual coherence is
achieved lexically and through the use of different paragraphs. Phrases
that are most commonly found in written texts replace the original spoken
components. For example, “I~5:5d[252” (shadow of recession) is a
more abstract expression as compared to its ST counterpart (1.e. recession
AEER); “%% )77 is more formal than “a job well done™; “it Ffwr”
(i.e. employment opportunity) is more conceptual than the ST phrase
(i.e. “jobs™); “FF 5" sounds more rhetorical and positive than the
ST phrase (i.e. “contributed”, “did a little bit”). Of particular interest is
the use of the translation strategies of addition and repetition to
strengthen the positive outlook of the job market. For example, “ffif}
tH—Fr B was added before “H{E | 3258k £ to
reiterate the point.

There seems to be an attitudinal shift: while the ST sounds
persuasive and affirmative through alliteration, the T'T appears concise
and neutral in its matter-of-fact style. This is typically exemplified in the

last sentence:

ST: Despite all our preparations and precautions, sometime
somewhere, something will happen again and there will be future

crises and we should be ready for them.
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MG FR P T 2 DR HERRTRITEDG T - ATMELARE S /G TEIR R
EI.J:E o FRIMEMCEIRERBIT RE(T Gk -

Back-translation: No matter how much preparation and precaution
we’ve taken, it is impossible to avoid future crises. We should be able

to cope with them anytime.

In general, the T'T covers the same subject matter as the ST but presents
the ideas more factually and objectively than the ST does.

We shall now proceed to examine the last paragraph of the first
part of the speech (Example 2a) and its translation (Example 2b) to

determine whether the above-mentioned shift can be seen.

Example 2a

Productivity has to be the responsibility of all of us, to keep learning
and upgrading, to increase our value and contribution and that is the
way Singapore can stay ahead of the competition. Our firms can do

well and all of us can improve our lives.

Example 2b

EENVFRBRMAROHE > RO EEENREST - fE=RM
FAEERIENR > SERRHTIISEA REEEBEFAYRTIR - FMWIESEA HE
FHUE > R SA fEE b MR AT -

Back-translation: Productivity has to be the responsibility for all of
us. We must keep learning and upgrading, and increase our value
and contribution. In this way Singapore can stay ahead of the
competition. Our firm can then excel, our employees can then

improve their lives.
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The ideational meaning in Examples 2a and 2b 1s identical and clear: to
enhance productivity. But the two texts differ in terms of personal
mteraction. 2a is informal, with incidental grammatical flaws, which are
commonly found in spoken language. For instance, “to keep learning
and upgrading ... and that is ...” may be considered ungrammatical in
written texts. The sustained use of “and” serves as the main cohesive
device. 2b is obviously more sophisticated in its syntactic structure, with
the use of lexical variety: it rectifies the grammatical errors by inserting
a subject (e.g., FITEAETETFIFETF), omitting unnecessary
conjunctions (e.g., “and”) and opting for repetition strategies (F&f:
AGEAGE A ﬁE) to re-organize the text. Some words that differ in
meaning from the ST (e.g., “FRA"YKEE” instead of “FRAIFTH A
for “all of us”) are chosen. Perhaps this is evidence of the translator’s
mediation and interference. While the speaker in 2a makes an effort to
step down and adopts a cordial and friendly tone, he sounds formal and
condescending in 2b. The speaker in ST often uses “we” to instil a
sense of belonging and tries to persuade the audience. But the power
disparity is evident and distinct in the T'T and the speaker commands
rather than persuades.

The perceived differences may have partly arisen from the different
situational contexts in the ST and TT: the ST is a transcript of a speech
whereas the TT is a report in a newspaper. They could possibly be
caused by the socio-cultural contexts in which the two texts are embedded.
The target audience of the ST consists of the English-speaking citizens
who are influenced by the Western culture of “freedom and equality”
and they place greater emphasis on equal treatment. The target readers
of the T'T are Chinese-speaking citizens who follow Confucius moral

values and who tend to show greater respect to their leaders.
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B. “On Immigration: To explain and exhort”

As stated by the speaker, immigration is a controversial issue that
divides the otherwise united and integrated society of Singapore. The
speaker switches to an extremely cautious tone and adopts a narrative
style when discussing the issue of immigration. His main objective is to
explain the current policy and exhort his audience to accept the facts.
Evidence for this can be found in the beginning paragraph of Section
2:

Example 3a

This year, with the booming economy, we will definitely need more
foreign workers so that we can create more jobs in Singapore. A few
months ago, I mentioned to the press that we could need more than
100,000 foreign workers more this year. Thete was a big ooh which

you could almost hear. Well, since then, we have recalculated. Maybe,

we will get by with a few less, perhaps 80,000 workers. But I said this
to highlight the trade-off which we face and which we cannot avoid.
You want higher growth which will benefit our workers. That also
means accepting more foreign workers to come and work in Singapore.
You choke off the foreign workers, the economy is stifled, growth is

not there, our workers will suffer.

Acknowledging that immigration has been “a very hot topic in Singapore”,
the speaker adopts a conversational and informal tone in order to establish
a close relationship with his audience. He first states his belief explicitly
and then corrects a mistake in his earlier statement in a deliberately
casual manner, in a move to alleviate the audience’s anxiety so as to
make them more receptive to his ideology. Colloquial expressions such
as “a big ooh”, “maybe”, “growth is not there” and “choke off” also

help soften the tone, lighten the atmosphere and shorten the distance
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between the speaker and the audience. The use of marked topical themes
(e.g., “This year”, “A few months ago”, “Since then”) highlights the
temporal development of the matter. Furthermore, the textual
components (e.g., “well”, “but”) make the ideational expressions cohesive
and coherent.

The most noticeable point about Example 3a is a sudden change
of tone in the second half of the paragraph, achieved through the use
of the “we-you” approach. This is in contrast to the dominant features
of inclusivity in Section 1, where “we” is used abundantly to implant
the idea of inclusivity. The speaker seems to deliberately widen the gap
between “we” (ie. the government) and “you” (i.e. the audience who
disapprove of the influx of immigrants and foreign workers). While the
language remains informal and chatty, the relationship between the
speaker and audience is altered: the speaker assumes the role of exhorter.
A trace of gravity can be detected in his speech. The underlying

motivation seems to imply that “your” view is mistaken.

Example 3b

SRS - RIS e TR S INE T sa A RERy
HHBRABEE 2 TAF -

A{EH ARG IO - FPI5EARERREASN 10 BiE T KK
AR - ZERIRPTER TG > it R Kl 8
BN -

oSG Ry TR ML REE (R -SSRl - IR
FH EE R - RS RERIRE T2 AsiER s e
ZH L% TEIFRE TAE -

REEFRE T M2 2R » AR - MM T At Z22H

The translation, more formal than its source text, generally captures the
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motivations behind the original speech but in a more concise way. It
retains most of the textual components such as the marked structures
(e.g., “F&{El HAT “.Z21%”) and conjunctions (e.g., “but”) in order to
make the ideational expressions cohesive and coherent.

The TT adopts a similar we-you approach but the bi-partisan
characteristics are not as conspicuous as that in the ST. This could be
due to a careful linguistic choice of the singular pronoun “{/” instead
of the plural “{/i{["f”, in an effort to signify that the speaker is segregating
himself from a small group of people. On the contrary, “you” in English
can be either plural or singular, and may leave an impression that “you”
includes all of the audience. The translator seems to be aware of the
subtlety and interferes with his judgment by choosing “{/” over “{I:
{”, implying that the speaker is only targeting at a smaller group of
people rather than all the readers or the entire audience. The sensitivity
and interference detected in the TT may be the result of the translator’s
knowledge of the kind of “face value” as emphasized by Chinese-
speaking readers, who tend to avoid confrontation.

In the same section, if we examine how the new policy is being

introduced by the speaker, another interesting phenomenon surfaces.

Example 4a

Tonight, I would like to propose a new initiative, the National Service
Recognition Award. What will it do? Two things. First, help with the
cost of the subsequent education of National Servicemen and secondly,
also to help them to buy a house. What is this going to be? A
meaningful sum, in total, S$9,000 for soldiers, a little bit more for
commanders, and we will pay this in tranches at major milestones of
the National Servicemen’s service. It will go into his Post-Secondary
Education Account, it will go into his CPF account and it is a significant

tangible recognition of the sacrifices and the efforts and the
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contributions of our National Servicemen. It is for citizens only. The
PRs who do National Service, when they take citizenship later, they
can get it too. I think this will be a significant token of appreciation
and I do not want to go into all the details tonight. MINDEF will

announce the details very soon. I hope it will be well-received.

As the new initiative is being introduced here as a good news to pacify
the disgruntled citizen, the speaker staggers the release of details in a
lively way through the frequent use of marked thematic structures in
the beginning of the paragraph (e.g., “tonight”, “what”, “help”). This
reveals the attitude of the speaker who seems to believe that the initiative
will recetve positive feedback. The interaction between the speaker and
the audience resembles that between an announcer and his recipients.
The interpersonal relationship is relaxed, as reflected in the chatty style.
The language remains consistently informal, the structure loose, and
lexical choices mainly plain and simple. Though the word “I”” appears
only once in the text, the presence of speaker can be strongly felt.
The close examination of the translation reveals a shocking

mismatch in all the three metafunctions:

Example 4b

Ry BRIRAR T N RTERIR 2 =0t - BUiHE BRI EE
Rt RiEERTE RAR AR FEIREERE L 9000 TTHY
15N - CRTTRIERARGEBNKATER - B ARG BEZE -
HERZARERFER G TR RIR A B - BIRAREH A
Kaft - SORRE - AR AR GERE - BRRSEITIRZE
RO AR (S 2805 » TaE RS IRl 50T e -
SNSRI AT TRIRAR B R Y - (At fri4%
THBITEEZER - RERATERNE - REETTRIRMR
1% - @EA - AMRERRARARSEE G -
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The translation is very formal, with omissions of colloquial expressions
(e.g., “I think”, “two things”) and WH questions. Information is
scaffolded in a very structured and coherent way. The speaker is
completely invisible and the tone sounds serious. The distance between
the speaker and the readers is increased, resulting in an absence of
emotional appeal. Perhaps the reason for the mismatch has something
to do with the situational context. As the TT is presented as the official
announcement of a new government initiative, perhaps the translator
deems it unnecessary to convey the emotive elements and seeks to

concentrate on the facts.

C. “On Education: To inform and inspire”

When the subject matter changes to education, there are many
mstances of big political argument delivered in an expressive style. The
speaker’s motivation is mainly to inform and inspire his audience. Let

us examine the following example:

Example 5a
Every child is different, every child has his own interests, his own
academic inclinations and aptitudes and our aim should be to provide

him with a good education that suits him, one which enables him to

achieve his potential and build on his strengths and talents. Talent
means talent in many dimensions, not just academic talent but in atts,
in music, in sports, in creative activities, in physical activities. It is a
system which must work not just for a few top students but catering

to all our students. Stretch the brilliant ones but also help those less

academically inclined and all those in between. Give each one a tailored
and holistic upbringing, so you get academic education, moral

education, physical education, att and a sense of belonging and identity.

We aim to build a mountain range with many tall peaks but with a
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high base, not just a single pinnacle where everybody is trying to
scramble up one single peak. (Paragraph 52)

The most striking feature of Example 5a 1s its attitude, which is very
expressive and enthusiastic. To soften the tone of political argumentation
and add a personal touch, the speaker continues to adopt a simple
discourse structure and use plain lexicon. He frequently resorts to
rhetorical devices and metaphors to express his passion (L.e. “commitment
to education”). For instance, repetition (e.g., “every child”, “his own”)
makes the sentence more catchy and memorable, and there is a recurrence
of the image of our children. The concatenation of imperative clauses
strongly appeals to the emotion of the audience. The metaphors (i.e.
“mountain range”, “peaks”) convey the motivation vividly and reveal
the ideational meaning of the message: our education system does not
just work for a few top students but caters to all our students. The
absence of conjunctions (e.g., “and”, “but”, “or”) does not seem to
violate the coherence of the text, as the text is mainly unified by lexical

and logical means.

Example 5b

FHERG AR AR AL « SilfRERoE - BrE
PRI R Rt (i RAFRLEE A9E0H - HBhhPEATE6E -
ARERTLURZ VTR - AT - EAER - 0l - 8 - Al
B - RPWBEEA TR DB SE T - BT
A BAFERZE AR A SRR T - (BRIt S 20—y
4 - ARSI - WG TR ESRAER - R - BE AR R
o ST PIREEN -

PPy E YR AS RIS SR > SRR RS RS
W - PRATI AN 1152 A e R TC A% il [ e %
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Back-translation: Our objective is to establish a mountain-range
education scene, enable students to climb different types of peaks. We

do not wish to see that students scramble up one peak.

The narrative and matter-of-fact style of the translation contradicts the
expressive style in the ST. At the textual level, the personal pronoun
“F{"” (we) dominates the topical theme, implanting a sense of
inclusivity, unlike the ST where there is a variation of topical themes.
The repetition in the ST is omitted, and the imperative clauses in the ST
are converted into parallel statements starting with “F&f'” (we) (e.g., &
A=+, FRAMZE-++), so there is a less appealing effect. This probably
represents a Characterlstlc typical of the genre of political speeches in
Chinese. There has been a prevailing culture in the Chinese-speaking
community, where one believes in shared social value instead of
individualism. With this in mind, the translator seeks to get its reader
involved through the addition of the subject “F&{["” (we). Thanks to
the translator’s intervention, the interpersonal relationship between the
speaker and readers is enhanced.

Though the metaphor in the last sentence is retained, the meaning
1s made specific and explicit through the inclusion of domain words
(e.g., “FLH HH#” [education scene]) and choice of words (e.g., “5*=”
[students] instead of “everybody”). One can easily detect an omission:
“with a high base”. This omission is fatal as it gives an incomplete or
even twisted meaning: the ST implies that our education standard is
high and there are many targets to aim for instead of just one; the T'T
omits the former idea but retains the latter. Perhaps the translator has
his attention fixed on cohesion and coherence, not the underlying

motivation in the ST.
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D. “On the Singapore Spirit: To energize and empower”

The last part of the speech functions as a departure point from
the focus on social-political issues. The speaker’s intention is to instil an
ideology of the Singapore Spirit into its audience so as to energize and
empower them and make them move in the direction set by the leaders.
Fully aware of the abstract nature of this concept, the speaker counts
on multimedia presentation, cites anecdotal evidence, and deploys
rhetorical devices to conjure up a forward-looking vision. The
communication strategies are mainly expressive and operative. Instances
of recurrence (repetition), parallelism and contrast can be found in

Example 6a:

Example 6a
But this Singapore Spirit is not based on a common race or language
or religion. It is based on deeper things which we shate, shared values

like multiracialism or meritocracy or respect for every talent; shared

loyalty and commitment to Singapore; shared responsibility for each
other and pride in what we have done together; shared memories as
well as dreams and aspirations. It is the determination that makes us

press on when things are tough, like in the recession last year, the trust

that keeps us together when forces tty to pull us apart, like when we

encountered extremist terrotism after 9/11. It is the competence and
the quiet pride and discipline that make sure that things go right, like
when we hosted the YOG. It s a confidence that we will prevail come
what may. It is this spirit in each of us which makes Singapore work

the way it does and which makes Singaporeans special.
The contrastive strategy (i.e. “is not based on”, “is based on”), the

repetition of words (e.g., “shared”) and patterns (e.g., ..., like”) and

the parallel structures (e.g., “It 1s”) reveal the ideational meaning of the
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passage, reflect the speaket’s passion, and appeal powerfully to the
audience’s patriotic emotions. As a matter of fact, these strategies work
together to facilitate the acceptance of the ideology. Despite the absence
of conjunctive words, the text remains highly cohesive and coherent

through the various rhetorical devices.

Example 6b
At > FringERL I LA — B ERRERR - FE S SR BURERE - E
FEZRRERMARNES - NSTTERER - (EAEBRREAS
E’Jlé;é SIONER ZEEEHTIIR AR AR ¢ S E AR (T
 RBM—ERIA-YIREIE S - DIRHMEERER - 28
& -
%ﬁﬂﬂi&FTEﬁm

15& ?ézﬂ“ﬁEZ{nT"‘:Y‘EHE%ZT H e fﬂZIjJ m?ﬁfﬁ%é%
BT SRS T IR REA R FERGE A - RTINS A\ — 4

°

The translator seems to have noted the motivation behind the use of
lexical repetition and syntactic parallelism, and therefore makes an effort
to retain some of them (e.g., “FL[F]” [shared] and “—4F tb——F5k
U0——1F40” [like ... like ... like]). These textual components contribute
to good emotional correspondence between the TT and ST. The careful
choices of positive idiomatic expressions (e.g., “/T AMEE”, “REEL
ZZL”) in correspondence with their ST counterparts (i.e. “metitocracy”,
“loyalty and commitment”) reinforce the emotional appeal for the TT
readers. Except for a minor slip in the insertion of conjunctive words

(e.g., BHN, LUK, which are redundant, the translator has done a good
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job in translating this section.

Evaluation and Conclusion

The above comparative register analysis of the ST and T'T enables
us to examine the functional equivalence between the ST and TT in
terms of register, genre and ideology, and thus to assess the quality of

the translation.

Register

The ST is a speech delivered to inform, exhort, inspire and
empower the audience with respect to key social political issues in
Singapore. The subject matter is highly relevant and easy to understand.
There is a strong interpersonal quality and ideational belief but a relatively
loose textual structure. With regard to field, one of the three register
variables, the TT is in the category of newspaper writings with an
objective to report to its Chinese-speaking readers. It seeks to convey
the ST’s ideational meanings in an impartial and objective way. With
regard to tenor, there is a mismatch (in terms of interpersonal elements)
between the ST and TT to a certain extent. While the ST aims to elicit
participation from the audience through an informal style, the T'T is
formal and lacks the engagement of the readers. With regard to mode,
the ST consists of mainly spoken components delivered in front of the
audience. The TT is a written report published in a newspaper, lexicalizing
politically correct and journalistically appropriate words. Nevertheless,
given the socio-textual context combining the three register variables
that govern the T'T, we consider the translation effective on the whole

and the translators’ intervention necessary, in spite of a few mismatches.
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Genre

Drawing on the above register analysis, we shall now evaluate the
functional equivalence and difference between the ST and T'T in term
of genre with reference to their socio-cultural contexts.

The ST belongs to the genre of the transcript which records a
political speech delivered in a spoken mode. Unlike many other audio-
medial speeches which are primarily written to be spoken, this text was
spoken to be written, characterized by its conversational, impromptu
and informal nature. The most distinctive feature is the mix of genres
in the ST. In accordance with Reiss’s text types and text varieties model,
the generic characteristics shift from informative in the beginning (on
Economy) to narrative in the middle (on Immigration), and then to
expressive (on Education) and finally operative (on the Singapore Spirit).
The shifts generally correspond with the changes in subject matter.

With regard to gente, one observes two major differences between
the ST and T'T. The first lies in the text type: the TT is a translation
published in a mainstream Chinese newspaper and functions as a sober
report on the government’s stance instead of an official translation.
The second is associated with a communication strategy: the TT
consistently adopts an informative or narrative style while the ST
activates shifts from informative to narrative, then to expressive and

finally to operative styles.

Ideology

Fach generic shift represents a change of motivation embedded
i the relevant text. To be specific, beginning with the positive outlook
for the Economy, the speaker intends to generate an optimistic emotion
within its audience. Such an emotion helps lighten up the atmosphere
which is conducive to the in-depth discussion of more sensitive and less

popular issues. When he dwells on the challenging issue of Immigration,
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there 1s visible cautiousness and tactfulness. Fully aware of the sensitivity
of the issue, the speaker switches to a chatty manner, hoping to buffer
the dissatisfaction with his frankness and friendliness. Citing other
countries as examples and introducing new incentives that benefit the
citizens, he aims to elicit empathy from the audience. On Education, he
deploys a common strategy often adopted by political leaders to showcase
their achievements and inspire his audience with exemplary activities
and behavior. His leadership role gradually surfaces at this stage and is
finally highlighted when he ends his speech in high spirits. His key
motivation is revealed at the end of his speech: calling on Singaporeans
to embrace “The Singapore Spirit” and work together to take the nation
to the next level.

This strategy is culturally determined in view of the unique socio-
cultural environment in Singapore, where the highly efficient government
plays a proactive role in solving every social-political problem and takes
good care of its citizens. Interestingly, this role resembles that of a
traditional Asian parent, whom their children count on in almost every
aspect of their lives. Like the children brought up in such families, the
citizens are generally obedient, respectful to and remarkably dependent
on their government, but sometimes they become critical and cynical.
One can liken the relationship between the government and citizens to
that between parents and children. In this regard, the expressive and
operative communication strategies adopted in the ST are deemed
appropriate and effective.

In an effort to determine whether the ideology of the ST is
captured in the T'T, we have to highlight two unique factors in the T'T
situation. The first relates to genre. Though the TT serves the readers
of the Chinese-medium newspaper, there is an overlapping between
TT target readers and ST target audience. In other words, some TT

readers are probably part of the ST audience as they are bilingual and
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are already the “insiders” of the culture represented by the ST. This is
a very unique socio-cultural phenomenon in the sense that most other
translations serve completely different target readers. The second is
associated with the identity of translators, who are journalists per se. The
journalist translators’ reaction to such a discourse sample may be
contrasted with that of translators who are engaged as language service
providers.

Driven by their own objective or subjective calculation of readers’
response coupled with their professional instinct, the journalist translators
opt to modify the T'T genre into a news report, adhere to the cultural
norm of the ST and preserve most of the ST cultural reference (e.g
ifim AL [Getai Culture], HHTE] [Hungary Ghost Festival]. In addition,
they opt for a consistently formal text, leave out colloquial components
and ignore the fluctuations in mood and emotion. This decision is
considered congruent based on socio-cultural contextual factors including
social acceptability, political correctness and vague emotional
commitment, as long as the key ideologies are preserved and the
motivation is mostly captured. Under such circumstances, the occasional
attitudinal mismatch between the ST and TT (e.g., informal versus
formal, personalized versus impersonalized, expressive versus narrative)
are generally acceptable.

In conclusion, the above analysis proves that three semiotic systems
are involved: text, register and genre. Texts “concatenate to form a
discourse which is perceived within given genres” (Hatim & Mason
1990: 73). A genre is conditioned by the socio-cultural environment
and determined by three variable elements of register: field, tenor and
mode. These variables are associated with three metafunctions: ideational,
mterpersonal and textual. The metafunctions are realized through choices
of words and syntactic structures. The three elements of the triad interact

with one another and provide a useful theoretical framework to explain

94



Socio-cultural Contexts in Translation

the phenomenon of translation. Drawing upon the Systemic Functional
Linguistics Model, we adopted House’s analytic framework for analyzing
and comparing original and translation to carry out the case study of a
National Rally Speech and its translation through a comparative analysis,
whereby their functional equivalence is examined and the effectiveness
of the translation is assessed. We argue that “the role of the TT is not
simply to recast the ST in another language but to function as an effective
medium in the TL environment”. While the ST is manipulated to achieve
ideological goals and serves as an informational core for the TT, the
latter is also a product of a different set of semiotic systems. The
extent of difference between the two socio-cultural contexts determines
the degree of adaptation and amendment in the TT.

Along these lines, a follow-up study of a greater variety of parallel
texts will be undertaken to further investigate the validity of this model
in the field of translation studies.
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Guidelines for Contributors

1. Translation Quarterly is a journal published by the Hong Kong
Translation Society. Contributions, in either Chinese or English,
should be original, hitherto unpublished, and not being
considered for publication elsewhere. Once a submission is
accepted, its copyright is transferred to the publisher. Translated
articles should be submitted with a copy of the source-text and a
brief introduction to the source-text author. It is the translator’s

responsibility to obtain written permission to translate.

2. Abstracts in English of 200-300 words are required. Please attach
one to the manuscript, together with your name, address,

telephone and fax numbers and email address where applicable.

3. Inaddition to original articles and book reviews, review articles
related to the evaluation or interpretation of a major substantive

or methodological issue may also be submitted.

4. Endnotes should be kept to a minimum and typed single-spaced.
Page references should be given in parentheses, with the page
number(s) following the author’s name and the year of publication.
Manuscript styles should be consistent; authors are advised to

consult earlier issues for proper formats.

5.  Chinese names and book titles in the text should be romanised
according to the “modified” Wade-Giles or the pinyin system, and
then, where they first appear, followed immediately by the Chinese
characters and translations. Translations of Chinese terms obvious

to the readers (like wenxue), however, are not necessary.
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6. There should be a separate reference section containing all the
works referred to in the body of the article. Pertinent information
should be given on the variety of editions available, as well as the

date and place of publication, to facilitate use by the readers.

7. All contributions will be first reviewed by the Editorial Board
members and then anonymously by referees for its suitability for
publication in Translation Quarterly. Care should be taken by
authors to avoid identifying themselves. Submissions written in a
language which is not the author’s mother-tongue should

preferably be checked by a native speaker before submission.

8. Electronic files of contributions should be submitted to Professor
Leo Tak-hung Chan, ¢/o Department of Translation, Lingnan
University, Tuen Mun, Hong Kong. Email address: chanleo@In.
edu.hk.

9. Given the accessibility, from summer 2009, of the journal via the
EBSCO database, authors will no longer receive complimentary

copies unless special requests are made to the Editor.
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